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TEN KIT 12

TITLE: Components of Accountability

APPROXIMATE TIME TO COMPLETE: 10 Hours

MATERIALS TO PURCHASE: None

INTRODUCTION:

The field of education has entered the era of accountability. It
must be demonstrated to the public that it can depend upon teachers to
teach all children effectively. Teachers must indicate to the public
that they have provided & dollar's worth of value for each dollar expended.
It will be possible eventually to identify specifically what amount of
instruction or other part of the assigned teaching task was purchased
with that dollar.

This is a new but necessary experience for educators as they
attempt to justify the great expenditure for education in America. This
kit is a step and only a beginning step in understanding accountability
for teachers. This kit is designed to provide the teacher with this

basic new knowledge.



PREASSESSMENT

Each package in this curriculum is initiated with a measure of the learner's
knowledge and skills pertinent to that paciage. This is referred to as pre-
assessment and is designed to determine your proficiency in each of the objectives
established for the package. Depending upon the levels of behavior required by
the objectives, preassessment may range from a matching quiz, through an interview
with the instructor, to analysis of a video~taped classroom situation.

You should read the performance objectives stated for this kit and decide
whether you feel proficient in any of the behaviors required. It is your option
to request preassessment on each of the objectives in which you feel you are
already proficient. For each objective there is a preassessment exercise,
allowing the instructor to determine precisely which learning experiences you
should complete. For example, if six objectives are prescribed for the kit and
you request the preassessment exercises on four of the objectives, you will be
required to complete the learning experiences for the two objectives in which
you did not request preassessment. For the four objectives on which you
requested preassessment, you will be required to complete only those learning

experiences for the objectives on which you did not meet the proficiency required.



TEN KIT 12

Components of Accountability

PREASSESSMENT

Performance Objective 1

NAME ] DATE

Proficiency requires that the student perform at the 100 percent level
of accuracy on the following test over criterion measures for assessing
pupil progress in basic skill curriculum areas:

A. Five Item True-False Test (Place circle around correct response . )

T F 1. It is essential to know the scores on daily work for LD pupil
programming.

T F 2. It is essentiai to evaluate the silent reading abilities of
LD pupils.

T F 3. The use of becth echievement and diagnostic tests are essential
in reading programming for LD pupils.

T F 4., It is not essential to use the above approaches in programming
for other areas of basic skills.

T F 5. MWritten expression is dependent on psychomotor skills.

Five Item Matching Test (Place number in the blank before the correct
matching statement.)

Standard

. Work Sampie

Positive Score

Entry level
Habilitation Program

Ol W N —

The curriculum designed for an individualized instructional program
in basic skiil areas.

A level of performance or production used to evaluate the performance
of LD children.

Saving of typical representative daily work sheets of individual
pupils.

Scores that show progress or give affirmative interpretation of data.

The lev-1 at which the pupil begins his program in each basic skill
area.
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Objective 1

C.

1,

YES

Five Short Answer Items (Write the correct response for each guestion.)

Reading, writing, spelling, speech, language and arithmetic are
considered to be the basic skill areas of the

Pupil progress in basic skill areas is best measured by daily work
records and by standard diagnostic and testing,

A criterion measure is used as a _.Mmeasure when
evaluating pupil progress in basic skill areas.

Criterion measures lend themselves to evaluating pupil p.ogress in
basic skill .

The best persons qualified to develop criterion measures for use in

evaluating school curriculum programs are

Mark answers Yes or No by an X.

NO

0o the progress records cover a period nf instructional
time in each intervention model?

Is it possible to determine the amount of progress made?
Does this type monitoring device show the pupil's potential?

Will this type of evaluation material help determine if the
pupil is making adequate progress?

Pupil progress records are not economical to devise.
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Cromponents of Accourtability

PREASSESSMENT

Performance Objec.ive 1

Proficiency requires that the student perform at the 100 percent jevel
of accuracy on the following tesi over criterion measures for assessing
pupil progress in basic skill curriculum areas:

A. Five Item True-Faise Test (Place circle around correct response.)

T F 1. It is essential to know the scores on daily work for LD puoil
prcgramming.

-
N

It is essential to evaluate the silent reading abilities of
iD pupils.,

4
‘.

2
he 3 |
o

The use of both achievement and diagnostic tests are essential
in reading programming for LD pupils.

T F' 4. It is not essential to use the above approaches in programming
' for other areas of basic skills.

)
he 3
[4)]

Written expression is dependent on psychomotor skills.

B. Five Item Matching Test (Place number in the blank before the correct
matching statement.)

Standard

Work Sample

Positive Score

. Entry level
Hab’litation Program

PN~

.5 __Thae curriculum designed for an individualized instructional program
in basic skill areas.

1 A level of performance or preoduction used to evaluate the performance
of LD children.

2 Saving of typical representative daily werk sheets of individual
pupils.

3 Scores that show progress or give affirmative interpretation of data.

- sarmmno ~ase

s o ¢ St

area.
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Ob\j‘..‘(‘-tiVl‘ ] ¢

C. Five short Answer ltems (Write the correct resphonse for each question.)

1. Reading, writing, spelling, sp2ech, languaqe and arithmetic are
considered to be the hasic skill areas of the  curriculum .

2. Pupil progress in basic skill areas is best measured by daily work
records and by standard diagnostic and achievement testing,

3. A criterion measure is used as a ___ standard measure
wiren evaluating pupil proqress in basic skill areas.

4. Criterion measures lend themselves to evaluating pupil progress in
basic skill __ areas

5. The best persons qualified to develop criterion measures for use in
evaluating school curriculum programs are teachers

D. Mark answers Yes or No by an X

YES HNO

X __ 1. Do the pragress records cover a period of instructional
time in each intervention model?

X 2. Is it possible to determine the amount of progress made?
X_. 3. Does this type monitoring device show the pupil's potential?

X 4. Will this type of evaluation material help determine if the
pupil is making adequate progress?

X_ 5. Pupil progres¢ records are not economical to devise.

—a——geon et magesee




TEN KIT 12

Components cf Accountability

PREASSESSMENT

Performance Objective 2

The student who challenges this objective must obtain his own
schoolwide evaluation of an LD program, He is not to be given the
data used for the learning experience for this objective. He must
collect suitable materials for study and presentation to the teacher
supervisor in order to be evaluated. He should attain the 90 percent
level of proficiency.
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components of Accountability

PREASSESSMENT

Performance Objective 2

NAME DATE

The student must perform at a 90 percent level of proficiency on this
test over program evaluation procedures for LD children.

A. Five Item Short Answer Test (Write the correct response for each
question.)

1. What are the number and types of persornel in the LD program?

2. How many instructional units were authorized for LD pupils?

3. How many support personnel were authorized for the LD program?

4. How many paraprofessionals were used in the LD program?

— e - e

5. What was the average per pupil gain in achievement for the LD
pupils in the program?

B. Yes and No Questions (Mark answers Yes or No by an X,)
YES NO
1. Did the pupils hiave use of a psychological service program?

2. Were programmed mater-als and technology eliminated from
the program?

3. Were adequate individual LD pupil planning arrangements
included?
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Objective 2

YES

NO

- r—————

Did the program justify the amount of money expended?
Did the program have an adverse effect on LD pupil progress?
Did the program have wea“ administrative support?

Were the relationships between the special teachers and
regular classroom teachkers in harmony?

Did the LD teacher make adequate progress during training?
Were the roles of parents clearly defined?

Will the program have the capability to serve the total
district as now structured?

Jid the LD children in this program achieve at a signifi-
cantly higher rate than they probably would have in the
district’s regular program?
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Components of Accountability

PREASSESSMENT

Performance Objective 3

T2 student requesting preassessment on this objective must obtain
the results of a staffing conference which he will use for this pre-
assessment, He should not be given the data that is to be furnished
in the learning experience for this objective. The student should
attain the 90 percent level of proficiency or this objective.



n
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Components of Accountability

PREASSESSMENT

Performance Objective 3

NAME DATE

The stucdent must attain 90 percent proficiency on this test.

YES NO

Dl
»

Is it possible to synthesize the results of a pupil staffing
meeting into a curriculum?

2. Can the curriculum plan for an individual pupil be put into
written form and implemented in the school setting?

3. Are the teaching techniques required the same for each
LD pupil?

4. Should the materials used in the habilitation program for
an LD pupil lend themselves to scoring and analysis of errors?

5. Is the way an LD pupil learns important for curriculum planning?

6. Should reality training be part of any habilitation program
for LD pupils?

7. Is it possible to state the objectives of instruction so that
1t can be known when a program of habilitation is completed?

8. Will the teacher be in the best position of concerned
professionals to know when the child changes?

9. Will an LD pupil always make progress in a prescribed program?

10. Will teachers be able to plan individual educational programs
for LD pupils and implement them in the school setting?
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Components of Accountability

PREASSESSMENT

Performance Objective 3

The student must attain 90 percent proficiency on this test.

YES NO

X . .. 1. Is it possible to synthesize results of a pupil staffing
meeting into a curriculum?

X __ ___ 2. Can the curriculum plan for an individual pupil be put into
written form and implemented in the school setting?

. X _ 3. Are the teaching techniques required the same for each
LD pupil?

X__ 4 Should the materials used in the habilitation program for
an LD pupil lend themselves to scoring and analysis of errors?

X _ __. 5. [Is the way an LD pupil learns important for curriculum planning?

X __ __ 6. Should reality training be part of any habilitation program
for LD pupils?

X _ 7. 1s it possible to state the objectives of instruction so that

it can be known when a program of habilitation is completed?

8. Will the teacher be in the best position of concerned
professionals to know when the child changes?

‘x

X 9. Will an LD pupil always make progress in a prescribed program?

™
|

10. Will teachers be able to plan individual educational programs
for LD pupils and implement them in the school setting?




TEN KIT 12

Components of Accountability

PREASSESSMENT

Performance Objective 4

Secure from the teacher supervisor the Psychoeducational Checklist
Report form and complete it using the data provided to indicate correct
pupil placement. You must attain the 90 percent level of proficiency.

13
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Components of Accountability

PREASSE SSMENT

Performance Objective 4

The student desiring preassessment over this objective will be given
a copy of the Psychoeducational Checklist Report that is incomplete but
has the data essential for completion of the report blank, including
placement data for an LD pupil. The teacher supervisor will have a
completed copy of the report and will compare his copy to the student
results. The student must attain the 90 percent ‘evel of proficiency.
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Components of Accountability

PREASSESSMENT

Performance Objective 5

NAME DATE

The student must attain the 90 percent level of proficiency on the
following test over the knowledge of the necessary information that
should be collected in assessing progress for LD pupils:

A. Ten Item True-False Test (Place circle around correct response.)

T F 1. The teacher should keep a daily work sample for each curriculum
area in the pupil's habilitation program.

T F 2. The teacher should keep anecdotal records of the pupil's
unusual behaviors and experiences.

T F 3. The teacher should not have the results of the psychological
and medical evaluations available as teaching tools for use
in his room.

T F 4. The teacher should give only a brief summary of the pupil's
progress in letter grade form to parents.

T F 5. The teacher should determine if the pupil has attained the
objectives of instruction.

T F 6. The teacher will need to keep accurate records of pupil
progress in basic skill areas for the purpose of scheduling
the pupil into the best therapeutic treatment program.

T F 7. The affective area of behavior such as the self-concept is
not important in assessing pupil progress.

T F 8. The teacher should know the potential and expected outcomes
for all pupils before she can determine when habilitation is
completed.

T F 9. The teacher should use standardized and diagnostic tests in
evaluation of pupil progress on a regular scheduled basis
throughout the year.

T F 10. The pupil's progress should be evaluated by the educational
diagnostician rather than the teacher.
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Objective &

B.

(SRR = WILH N R

rnpearrapers

v

———

———

oo,

.

Ten Item Matching Test on Assessing Pupil Progress (Place correct
number of response in the blank before the matching s.atement.)

Social Adjustment 6. Pupil Profile

Parent Conferences 7. Habilitation Status
Parent Interviews 8. Self Concept

Daily Work 9. Diagnoitic Tests

Wall Charts 10. Achievement Tests

A standardized measure of pupil achievement in basic skill areas.
The relationship between peers in the special classroom.

A standardized measure that identifies specific types of errors in
pupil academic performance.

Counseling with parents,

Vineland Social Maturity information.

The pupil's evaluation of his own characteristics and behavior.
The lessons assigned each pupil on a daily basis.

The ability to pinpoint the exact location of the pupil in the

- v——

e

treatment program.
Publishing pupil accomplishments.

Utilization of all information available to develop individual
pupil programs.

Ten Item Short Answer Test (Write the correct response to each question. )

The gathering of data about a pupil for the purpose of developing an
individualized therapeutic program of instruction is called

The assessment of a pupil's progress to determine his status in the
habilitation of LD is called

Reading progress is best determined by careful determination of status
from use of o and e .

The pupil who sees himself as a non-reader will require counseling
to improve his __before he will learn to read.

A pupil's behavior is important in three areas-- - R
psychomotor and affective to correctly determine his progress.

The pupil will best profit from an )
curriculum program designed to meet his learning needs.
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TEN KIT 12, Components of Accountability, Preassessment, .orformance
Objective 5

7.

10,

The pupil is considered to he habiiitated when hc has realized his
full wen—_and can function in the regular classroom.

The pupil will need accurate records of progress in
for best pianning of an individual instriction 1f

he is unable to work long division,

It is important to wmake a fast and accurate way of keeping pupil
records because of the involved in this activity.

The materials assembled regarding the progress of pupils in a
habilitation program should allow the committe> to assess the pupil's
progress for best pupii .

g -
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Components of Acrountabilitz

PREASSESSMENT

Performance Objectiva 5

The student must attain the €9 percent level of proficiency on the
following test over the knowledge of the necessary information that
should be collected in assessing progress for L0 pupils:

A. Ten Item True-False Test [Place circle around correct response. )

(:) F 1. The teacher should keep a daily work sample for each curriculum
area in the pupil's hebiliiation program.

T) F 2. The teacrer should keep anecdotal records of the pupil's
unusual behaviors and experiences.

T (:) 3. The teacher should not have the results of the psychological
and medical evaluations available as teaching tools for use
in his room.

T (:) 4. The teacher should give only a hrief summary of the pupil's
progress in letter grade form to parents.

1) F 5. The teacher should determine if the pupil has attained the
objectives of instruction.

(:) F 6. The teacher will need to keep accurate records of pupil
progress in basic skill areas for the purpose of scheduling
the pupil into the best therapeutic treatment program.

T (:) 7. The affective area of behavior such as the self-concept is
not important in assessing pupil progress.

T) F 8. The teacher should know the potential and expected outcomes
for all pupils before she can determine when habilitation is
completed.

(:) F 9. The teacher should use standardized and diagnostic tests in
evaluation of pupil progress on a regular scheduled basis
throughout the year.

T (F)10. The pupil's progress should te evaluated by the educational
diagnostician rather than the teacher.




19

TEN KIT 12, Comnonents of Accountability, Preassessment, Performance
Objective 5

B. Ten ltam Matching Test on Assessing Pupil Progress (Place correct
number of response in the blank before the matching statement.)

1. Social Adjustment 6. Pupil Profile

2. Parent (onfererces 7. Habilitation Status
3. Parent Interviews 8. Self Concept

4. Daily Work 9. Diagnostic Tests

5. Wall Charts 10. Achievement Tests

10 A standardized measure of pupil achievement in basic skill areas,

Srpern——r

The relationship between peers in the special ciassroom.

A standardized measure that identifies specific types of errors in

p———.

pupil academic performance.

Counseling with parents.

s

3 Vineland Social Maturity information.
_8 The pupil's evaluation of his own cheracteristics and behavior.

4 The lessons assigned each pupil on a daily basis.

e el

__7 The ability to pinpoint the exact location of the pupil in the
treatment program.

Publishing pupil accomplishments.

Utilization of all information available to develop individual

-5

pupil programs,

Ten Item Short Answer Test (Write the correct response to each guestion.)

- O

The gathering of data about a pupil for the purpose of developing an
individualized therapeutic program of instruction is called staffing

N

The assessment of a pupil's progress to determine his status in the
habilitation of LD is called evaluation

o

Reading progress is best determined by careful determination of status
from use of _diagnostic and achievement tests

-

The pupil who sees himself as a non-reader will require counseling
to improve his self-image before he will iearn to read.

5. A pupil's behavior is important in three areas-- cognitive s
psychomotor arnd affective to correctly determine his progress.

6. The pupil will best profit from an individual
curriculum program designed to meet his learning needs.
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Objective 5

7.

8.

O

10.

The pupil is considered to be habilitated when he has realized his
full potential and can function in the regular cldssroom.

The pupil will need accurate records of progress in arithmetic

for best planning of an individual instruction if he is unable to
work long division.

It is important to make a fast and accurate way of keeping pupil
records because of the work involved in this activity.

The materials assembled regarding the progress of pupils in a
habilitation proagram should allow the committee to assess the
pupil's progress for best pupil . placement
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Components of Accountability

PREZASSESSMENT

Performance Objective 6

Use the information provided in Performance Objective 3 concerning
the staffing conference report as the basis tor the communication to the
different publics involved. The studen. must either devise or use forms
which he has used before in this role piaying activity. He will schedule
his peer practice time and the teacher supervisor's evaluation as they
are needed.

The studenrt will be evaluated using the standard checklist provided.
He will need to have a checklist made for each of the five publics to
whom he is reporting. He will not be provided the report forms or other
data given to students going through the learning experiences,



22

TEN KIT 12

Ccmponents of Accountability

PREASSESSMENT

Performance Objective 6

NAME DATE PUBLIC INVOLVED

The student must attain 100 percent proficiency as evaluated on this
standard checksheet for conveying information about LD pupils,

YES NO

—— — 1. Did the teacher utilize a standard report form to summarize
information for parent conferences?

2, Does the teacher use a method of presenting information in
a form that is readily understood by all publics concerned
with the LD child?

- g S po—.

3. Will the teacher be able to use the same report forms for
giving of information about the LD pupil's progress to the
pupil himself?

4. Is the information provided in a form that can be used in the
LD pupil's permanent record folder?

5. Is the information appropriate for submission to the school
administration for use in the program?

6. Will it be possible from the report form used to pinpoint
the pupil's present progress in his habilitation program?

~

. Will it be possible from the report form used to specify
the pupil's specific habilitation needs before he has attained
his potential?

8. Are the records of LD pupils easily transcribed to the informa-
tion report form?

9. Is the process of providing pupil information simple, complete
and appropriate within the time the teacher has available?

10. Do the report forms used for providing information about the
LD child really communicate?
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TEN KIT 12

Components of Accountability

PERFORMANCE OBJECTIVES

After completing Ten Kit 12, the student will

1. Comprehend criterion measures for assessing pupil progress in the

basic skills by performing at the 100 percent level of accuracy on a
teacher-made test.

2. Analyze a comprehensive LD program for a school district when
presented with a set of data obtained from a school wide evaluation pro-
gram with a 90 percent level of proficiency on a teacher-mads test.

3. Analyze the resuits of a staffing conference including an indi-
vidualized curriculum program for an LD pupil, correct teaching tech-
niques and the instructional materials to be used in the habilitation
program with a 90 percent level of proficiency on a teacher-made test.

4. Analyze program placement for an LD child using standard data
with a 90 percent level of proficiency as evaluated by the teacher
supervisor,

5. Demonstrate a knowledge of the necessary information that should
be collected in assessing progress for LD pupils with a 90 percent
proficiency as determined by a thirty item objective test.

6. Apply correct communications and use recommended procedures in
conveying information on LD pupils to selected publics with a 100 percent
proficiency as evaluated by the teacher supervisor.
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TEN KIT 12

Compunents of Accountability

LEARNING EXPERIENCE 1

1. Obtain the forms used for monitoring pupil progress as developed
for three different types of intervention models that have been used in
the therapeutic treatment of language disabled pupils from the teacker
supervisor's office.

2. Read and study the given data provided on the forms. This data
must then be used in determining conclusions that can be made from tre data
provided.

3. Determine the answers to the following questions about the pupil's
progress from the data given:

a. Does the progress record cover a period of instructional time?

b. Is it possible to determine the amount of progress made during
the evaluation period?

c. Will this type pupil data help in determining if adequate
progress for ability and age levels is being made by the pupil?

4. Review self evaluation for this objective.

5. When you are prepared, schedule the objective test over evaluation
of pupil progress through the teacher supervisor's office.

(Performance Objective 1)
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Components of Accountability

LEARNING EXPERIENCE 1

It is essential to use a criterion measure to assess pupil progress
in lanquace disability. In most instances it is important to be able to
pinpoint progress on a daily and weekly basis if we are to be acctountable
for pupil progress in basic skill areas of the curriculum.

The daily work record of pupils should be used in planning curriculum
experiences and in establishing a profile of nupil needs for each indi-
vidual pupil. It is also essential to have current diagnostic and
achievement test results on each pupil in the habilitation program. This
formal testing program should include measures of both oral and silent
reading ability. A1l basic skill areas of the curriculum will require
intensive planning if we are to be accountable for precisely evaluating
pupil progress.

A criterion measure is a standard for a iesson or a program. A sample
of daily work obtained from each pupil may be evaiuated and used to help
evaluate pupil progress. A score increase on a standard test may be a
very positive indication of progress and should be used on a scheduled
basis with pupils.

The teacher is in the position to best evaluate pupil progress over a
pariod of time in any type intervention model. Using criterion measures,
he can determine the amount of progress made. This type monitoring should
show the pupil's progress and should not necessarily reflect his potential.
It is economical to devise a criterion measure that will provide the type
data needed for each pupil. This is a definite step toward program
accountability.

The first pupil assessment criterion measure ‘or this objective is
for APSL. The second is for PI and the third is IPP. Please examine
these measures carefully to determine what they tell you about pupil
progress.
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PROJECT CHILD - ALPHABET 1C PHONETIC STRUCTUKAL LINGUISTIC APPROACH TO LITERACY

VOLUNTEER LOG

SCHOOL:  Adelle Turner ‘“\j\%\"'
TEACHER: Janis Britt st mﬁ‘“
WEEK OF: Feb 28 - March 3 ®
MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
— VOLUNTEER LUNTEE UNT VOLU R
NAME ; r ' ’
Patti Jarvis Cullum Farris Gibbons | m
—
NAME . =
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S
=
M&ME: 2
-
Mike Dodds Jarvis Martin Farris
NAME:
Kelly Lee Lee Cullum York
NAME:
Susan York Berry Swaney darvis
NAME:
Mike Jarvis Cullum Swaney Jarvis
NAME:
* Lively Vaughn Arrington | Dodds
NAME : o ’
Glenn Berry Farris Cullum York
NAME : | s
P
Jenny Lively Vaughn Arrington | Dodds E
NAME ; =
(]
Jeff Farris Farris Absent Absent =
NAME :
Mark York Berry Swaney Absent
NAME :
El{llC David Lee Lee Farris Farris
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TEN KIT 12, Learning Experience 1
FROJLLT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITLRACY

Week of

—

Feb. 28 -~ March 3

WEEKLY RECORD

S*udent's Mame )

- an - ————

Mon. - Date

Tues. - Date_ _

Wed. - Date

2-28-72 Tutor Lively
Material Covered: Teacher's Bouk completed reading 7 Pg. No. 5!
Student's Book needs to spell some of the Pg. No. 34
words
Other Material___ Pg. No.____
Spacial Problems: Words ending in "g" she continually puts an
'ng" sound - doesn't like to use reading finger. ) i
2-29-72 Tutor Paula Vaughn
Material Covered: Teacher's Book_sentences Pg. No._ 54
Student's Book ) Pg. No. 36
Other Material____ Pg. No.____
Special Problems: no problems
3-1-72 Tutor Arrington _
Material Covered: Teacher's Book completed Pg. No._ 54
Student's Book work Pg. No. 36
Other Material Pg. No.

Special Problems:

sentences.

Confuses "nk" and "ck". Has some trouble remembering

Thur. - Date 3-2-72

Tutor_ Dodds

Material Covered:

Special Problems:

Teacher's Book Pg. No._57

Student's Book Pg. No.

Other Material Pg. No.____

Worked well, remembered her sentences very well.

Fri. - Date 3-3-72

Tutor

Material Covered:

Q
Eﬂ&ﬂ; Special Problems:

IToxt Provided by ERI

Pg. No._
Pg. No.

Teacher's Book___
Student's Book

Other Material _ Pg. No.
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TEN KIT 12, Learning Experience 1

Week of _2/28 - 3/3/72

Student's Name

Test tw Test_squ Test_squ Test _qu Test revi;l
Mon. Tues. Wed. Thurs. Fri.
\ 1]
s
A \

A

%,

COMMENTS:

Thursday did not follow directions

28
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Name 4 & Date 2-28-72

115

Circle the words that begin with a consonant blend.

sink 11. sink
’e/O 12. sash
/ 13. sent
. shot
15. shut
16. sang
17. sing
18. sock
GG

suds 20.  sunk

o)
.

8

[a %)

000060
):6

sung

W
[ ]

s

(8]

o
2 £(0)
por

~3 o
[T}
V]
(2]
-

o
wn
o
()
x

99

9, sick

0
(000

29



TEN KIT 12, Learning Experience 1
PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY

DAILY AUDITORY DISCRIMINATION SHEET

BEST COPY. AVAILABLE

q_ NAME DATE 2-28-72
2/ v tw-gs? 1. 1. 1. 1.
2. tw-in 2. 2. 2. 2
3._tw-ig 3, tw-ig 3. 3. 3
4, tw-in 4, tw-ist 4. 4, 4
5,_tw-ist 5. 5. 5, 5
6. 6.__tw=in 6. 6. 6.
7. tw-it 7. tw-itch 7. 7. 7
v’8. tu-ist 8. 8. 8. 8
9, tw-ig 9___ 9, 9. 9
10. v10._tw-ich 1, 10. 10.
n. 1, tw-it 1. 1. n.
12, _tw-it 2, _tw-ist g 12, 12.
13,0719 3. 1. 13, 13,
14, 14, _tw-ang ¢4, 14, 14,
15. 15, Tawlel s, 15. 15,
16, 1St e twitch  gq 16. 16.
17.tW-in 17. 17. 17. 17.
Vit -2 1. 18. 18, 18.
19, 19. tw-ig 19. 19, 19.
20._tw-in 20._tw-ist 20, 20. 20.
o1®3 1. 0123 1. 0123 1. 0123 1. 0123
ﬁz 01@3 2. 0123 2. 0123 2 0123 2 0123
3. 012@ 3. 0123 3. 0123 3. 0123 3 0123
.23 4 0123 4 0123 4. 0123 4 0123
5. @123 5. 0123 5 0123 5 0122 5 0123

30



TEN KIT 12, Learning txperience )

Name

31

Date__ 2- 28-72 113

-

Circle the words that begin with a consonant blend.

.

10.

S w N

5008

G
g

tend

tick

(o
e
=

(ad
-l o
©

5o

e.
0:

Do
8

tank

i

I

M. tan
12.1‘!’!’» (twang) tag
13. @ tack
14. tock @
15. Tod @‘!IIIP@‘!EI!'D
15. tog
17. (i) Grand)  tong
18, (wang) (D) top
19. tot @Eli!j¢‘!l!’b



REST COPY AVAILABLE

1EN KIT 12, Learning Experience ]

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY
DAILY AUDITORY DISCRIMINATION SHEET

NAME DATE 2-29-72
2/ 1. squ-ib ‘( squ-o@F 1. 1. 1.
z’,/* 2, sk-id v sw-ob ol 2. 2. 2.
Va'- SQU% - 3. Sw-am 3. 3. 3.
4, scr-ag . Squ-oﬁja. 4. 4,
5, Scr-ub 5, Sk-id 5. ) 5. 5.
8. Squ-odM 6. Sk-ip 6. ) 6. 6.
7. squ-ash 7. Ssqu-ash 7. 7. 7.
8. s-ozk Ve squ-ot‘zzr 8. 8. 8.
g, s-ick ,51_155?§§i7;zz:i§. 9, 9.
o B “P o, scr-am g 10. 10.
17, S-ink 1, Sauib gy 1. 1.
12, s-ash_ vg, E5i*, 12. 12.
13, sp-an W3, scr-ub“é:ls. 13. 13.
W squ-oatzr J4. scr-unlhoyg, 1. 14,
15, sh-ut 15, squ-id g, 15, 15.
16, sn-ip 16, Scr-atch qg 16. 16.
7. s-ing v, &S, 17. 17.
18, s-ock 18, SQu-int 4 18. 18.
0. s ofg &5 47, 19. 19.
20, S-unk 20. Sk-1t g 20. 20.
0 1. dD23 1. 023 1. 0123 1. 0123 1. 0123
2 0@ e o@23 2. 0123 2 0123 2 0123
o023 3 023 3. 0123 3 0123 3 0123
% 0138 4. o@23 4. 0123 4 0123 4. 0123
5. 023 5. o)23 s 0123 5. 0123 5 0123
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TEN KIT 12, Learning Experience 1

3-2-72 117

Date

Name

Circle the words that begin with a consonant blend.

1.

2345




TEN KIT 12, Learning Experience ] BEST COPY AVAILABLE 34

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY
DAILY AUDITORY DISCRIMINATION SHEET

e/ //W j (p wt GA CAAS A AN PO

NAME DATE 3-2-72
1. 1. qiik 1._Qu-its 1. 1.
2.9 %r 2. 2. Qu-it 2 2
3. 3. ot 3, 3 3
4, quint 4. 4, gu-id 4 4 )
5.94i¢ 5. 5, Qu-ist 5. 5.
6. 6. qu-ag 6. qu-ack 6 6
7. 9ugkk vy, qu-\?%tar 7 7 7
8. aikk 8._qu-ip 8 8 8
9, quid 9, 9, Qu-it 9 9
10, bt 10,_Qu-itch 44 10. 10.
1. 90 n, n,_qu-its gy, 1.
12. 12, Qu-it 12, Qu-iz 12. 12,
3.9 o, q““%f&l'__ls. 13, 13,
14, Q! 14, ___14, u-ag 14, 14,
5. 15, Qu-itch e q”“'p’w. 15.
16, 9ot 16, _Gu-ack g, _16. 16.
1. %-éﬁcn. 17, P g 17.
18. 18, u-int e 18. 18.
19, 9 19, v, u-istLely 19.
20, 20, 31z g, Guit 4o 20.

. 0123 1. 0123 1. 0123 1. 0123 1. 0123

2. 0123 2. 0123 2. 0123 2. 0123 2. 0123
3. 0123 3.0]23 3. 0123 3. 0123 3. 0123
4. 0123 4. 0123 4, 0123 4 0123 4. 0123
5. 0123 5. 0123 5. 0123 5. 0123 5 0123

ERIC

Full Tt Provided by ERIC.



TEN KIT 12, Learning Experience | BEST COPY AVAILABLE 35

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY
DAILY AUDITORY DISCRIMINATION SHEET gg

ERIC

Full Tt Provided by ERIC.

NAME DATE 3-3-72
/)b‘(.gk H¢ ﬁé&l.sm W sh 1. th
/ 2. sc 2. sm 2. sn 2. 2. th
3. sm 3. sn 3. sp 3. ch 3
8. _su Do 84._sp 4, st_ 4. 4. sh
5. sn 5. st 5._sw 5. 87 st
6. sn 6. sw 6. tw ﬁ,/sh 6
7. sp 7. tw 7. squ 7. sh 7. wh
8. sp 8. squ ¥ tw G g, 8
9. st Vs Qa9 st 9 9
10. st 0. qu 4 10, st 10._¢ch 10, th
1. sw 1. squ 1. 1. 11,_sh
12, sw 12, tw 12. ¢ch 12, _th 12.
13, tw 13, sw 13, 13. 197 sh
w./ti ﬁ,: 14, st 14, ch 14. 14.
15, squ 15, sP 15, w4l
16, squ 16, St 16, Sh 16. 16.
WS G 1 P pppr, 17. 17.
B s Zﬂ—wla. sk 18, _th 187 % ¢Arg, ¥
13,775 fgcw.A Q¢ 19, th 18, 19, ¢
W ° Q¢ 2. s 20, W 20. 20, ©h
SC th
. 0123 1. 0123 1. 0123 1. 0123 1. 0123
2. 0123 2. 0123 2, 0123 2. 0123 2. 0123
3. 0122 3, 0123 3 0123 3. 0123 3. 0123
4. 0123 4, 0123 4 0123 4. 0123 4. 0123
5. 0123 5 0123 5 0123 5 0123 65 0123
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TEN KIT 12, Learning Experience 1 BEST COPY AVAILA 6

PROJECT CHILD - ALPHABETIC PHONETIC STRUCTURAL LINGUISTIC APPROACH TO LITERACY
DAILY AUDITORY DISCRIMINATION SHEET

NAME mre___
y/o 1.squ-ab 1. s-ink 1. 1 1.
2.sk-ip 2. squ-id 2 2 2.
3. squ=ib 3._s-ang 3 3 3.
4. scr-atch 4. squ-ash 4. g 4 4,
\6-/sw~ob ﬁk 5. s-and Se 5 5.
6. squ=-ash J{squ-atﬂc'a{ 6 6.
7. sk-id 7. sk-unk 7. 7 7.
W sk-un OLWE. scoot 8. 8 8.
9. Sw-am o &6 9 9,
V0. sq::-ﬁ'tr 10._s-uds 10. 10. 10.
11, _scr-ub 11, _sk-id 1. 1. 1.

-2t
12, squ-int g’ sB2R 12. : 12.

\n’,sqxﬂ: 13. s-end 13.

b
N

13. 13.
14, Sc-otch 14, sh-ot 14, 14, 14,
W scr-un 15, skeunk s, 15. 15,
16. Sc-up 16._S-ang  1q, 16. 16.
17, sk-id 17, _St-ung 47 17. 17.
18, scr-am ;(?m’”ew. 18. 18,
19, squ-id w7 ‘“""cz’w 19. 19.
20, Sk-it 20._St-int 54 20. 20.

(23 1023 1. o®23 1. D23 1. 0123

0 2(y23 2 D23 2 o3 2 013 2. 0123
—
.(@2s (123 3 @23 3 of)23 3 0123
+ (@123 4 o023 s o023 4 01@3 4 0123
s. @123 5. o235 023 s 023 5 0123

ERIC

Full Tt Provided by ERIC.
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TEN KIT 12, Learning Experience 1
PROJECT CHILD - PROGRAMMED INSTRUCTION

\!
PERIODIC ASSESSMENT FORM coPt R
(Parts T, 2, & 3) St

This Periodic Assessment Form is to be made on each LD student every reporting
period after entering the program.

ACADEMIC ACHIEVEMENT FORM

(Part 3)

STUDENT Sandra

BeginninévLevel Current Level

Date: 12-20-71 Date: 1-20-72
READING SRA biue #1 blue #17; RFU#17
_ RFY_#17° wor
ARITHMETIC #4 #4 Benton

. LANGUAGE SKILLS #4 exc. in Engl #4

MOTIVATION High__ X Average Low None
SELF CONCEPT High Average x Low (or poor)

COMMENTS :

In reading, student is good in comprehension check and found out

speed was slow. Dropped in RFU to #7 from #17, can do now in two_

minutes with 100 or 90 grade. Does several pages in both math

and English.

ERIC

Full Tt Provided by ERIC.



TEN KIT 12, Learning Experience 1

38
\?g,\‘ﬁ'
PROJECT CHILD - PROGRAMMED INSTRUCTION Q‘\‘\\“
PERIODIC ASSESSMENT FORM ,5\@
(Parts 1, 2, & 3) A
This Periodic Assessment Form is to be made on each LD student every reporting
period after entering the program.
SOCIAL BEHAVIOR AND ATTITUDES FORM (Part 2)
STUDENT Sandra
Never Seldom Often Usually
Spends time with other children XX
Displays balance in social interchange ] XX
follows Rules _ XX
Controls Temper xv
Uses Socially Acceptable Language ' XX
Derides Peers XX
. Discriminates Against Others XX

Is A Good Loser _ W§3
Tells On Peers _ XX
Wants Special Attention XX
Wants Special Privileges XX
Respects Authority _ XX
SOCIAL GROWTH (a) excellent XX (b) good __(c) 1ittle___(d) none_
COMMENTS Accepted in peer group. Some difficulty in

physical activities, but never quits trying.

ERIC

Full Tt Provided by ERIC.



TN KIT 12, Learng g EeP ekl E5e. TorocramMED INSTRUCTION

PERIODIC ASSESSMENT FORM gEST
(Parts' 1, 2, & 3)

This Periodic Assessment Form

39
coPY AUNLABLE

period after entering the program.

is to be made on each LD student every reporting

SCHOOL BEHAVIOR AND ATTITUDES FORM (Part 1)

STUpENT2Ndra SCHOOL Albert S. Johnston
TEACHER P, Banett DATE 1-20-72
Never Seldom Often Usually
BLUFFING Xx
Y
.?AYDREAM.NG XX _
pE;TRUCTIVE XX
DISTRACTING XX
IDLE PLAY XX
T}ME WASTING XX
5 min. 15 min. 15 min. 20 min. 30 mi.

JNTEREST SPAN XX

usually ——> excellent good average poor other
POSTURE XX

excellent good little none

BEHAVIOR GROWTH XX

COMMENTS

©

ERIC

Aruitoxt provided by Eic:




TEN KIT 12, Learning Experience 1 40
PROJECT CHILD - PROGRAMMED INSTRUCTION

BEHAVIOR RECORD FORM

This form is to be made on each LD student once a month for each child with
three children each week being rated.

STUDENT Sandra 7 TEACHER P. Banett GRADE 4G

SCHOOL___ Albert S. Johnston DATE  1-20-72

1. DAYDREAMING

2. IDLE PLAY
a. Marking

b. Chewing

c. Manufacturing
d. Playing (identify)

3. BLUFFING
a. Setting timer back
b. False claims
c. Compulsive cheating

t.  TIME WASTING
a. Unnecessary travel
b. Visiting
c. Watching teacher
d. Unnecessary questions

5.  ATTENTION SPAN (identify in minutes) 30 minutes

€.  DISTRACTABILITY
a. Wall kicking
-b. Desk tapping
C. Personal noises (identify)
d. Throwing

7.  FRUSTRATION LEVEL
a. Anxiety signs (identify) .
b. Specific activity and exercise __sucks thumb if not kept busy

8.  POSTURE

9.  DESTRUCTIVE, HOSTILE, AGGRESSIVE
a. Defacing or cutting
b. Breaking pencils
c. Hitting or kicking

10. ATTENTION GETTING DEVICES

11. OVERLY QUIET OR WITHDRAWN XX

12. OTHER PERSONALITY CHARACTERISTICS Good student, enjoys work, good
(Identi1fy and comment below)

BEST copy AVAILABL

understanding of anything new




TEN KIT 12, Learning Experience ] BEST COPY AVAILABLE 4

PROJECT CHILD - PROGRAMMED INSTRUCTION

SHORT-TERM EVALUATION FORM

This short-term evaluation form is to be made on each LD student
each two weeks after entering the program.

STUDENTS NAME SCHOOL_ Albert S. Johnston
BEGINNING EVALUATION DATE _12-20-71 ENDING EVALUATION DATE__ '-20-72
TeAcHER P+ Barrett

Materials or Techniques Used Beginning Current Criteria of Comments
__7 Level Level Evaluation
SRA
_ blue #1 blue 1b-#1¢
RFU
#17 - #7 charts grobped back

Controlled Reader

WeekTy Reader - Reading

_ #2 #3
Weekly Reader - Science )
- #3 #3

WeekTy Reader - Map SKiT1s
7 #B #B

Flash X

Benton Review Arithmetic
Book #4 #14, p.19}bk. charts

Dolch Word List

knows all

Audio-Visual Kinesthetic
#1 speliing text test

Reading Textbooks
1.Trgdew§nds, finished

2. Ventures
3.BicycTes to Bommerangs
Art Materials - Specify ~
Overhead, animals
Other Arithmetic Materials
Stencil sheets
Handwriting Techniques
Caps, paragraphs from board
Special Instructional
Materials & Techniques

Summan% of Progress . .
Excellent progress, verv quiet and studious

zggg;$§_g§§gmm€"aat’°" - CONTINUE XX MODIFY

©

ERIC

Aruitoxt provided by Eic:



TEN KIT 12, Learning Experience 1

Project CHILD - Individually Prescribed Program 42

EDUCATIONAL GOALS AND STRATELGIES

(Review Weekly - Revise as necessary)

)
el
HANDWRIT ING qﬁﬁs'c
NAME Mary
DATE 4/10/72

TESTING DATA  Sept.--writing is satisfactory fgr age and grade. Nov.

progress satisfactory:dan.--satisfactory; March--progress satisfactory;

ﬂay--good work.

STRENGTH { ¥ | fine motor skills
DEFICIT

GOALS To continue normal progress--Nov. continue normal progress, work on

sltant, Jan--practice u, i, e, 0, a. March--capital Z, W, E. May--

G, 00, 3-3-

MATERIALS handwriting book, tracing paper

METHODS Trace letter or word from book., Write a letter or word on

the blocked producing *letter sound while writing. Use letters

in words and/or words in sentences.

* Please date revision, attach additional sheets to original as need arises.

*Oral pronunciation of letter sound benefits phonics.



TEN KIT 12, Learning Experience 1

Project CHILD - Individually Prescribed Program a3
EOUCATIONAL GOALS AND STRATEGIES
(Review Weekly - Revise as necessary)
\\\l\\\\}‘?’\'&
SPELL ING | st VAR
NAME__ Mary

TESTING pATA ITPA--Auditory Sequential Memory 5.3, Visual

Sequential Memory 9.9/1st ck. 75% Accuracy 3rd Ck. 100% 2nd ck. 100% accuracy

STRENGTH | X | Visual Sequential Memory 9.9

DEFICIT | X ] Auditory Sequential Memory 5.3

Use strength (Vis, Seq. Mem. 9.9) to help mediate deficit
(Aud. Seq. Mem. L.3)

GOALS __ Mary will spell orally four mixed words (nonsense and real) with

80-100% accuracy when presented orally by the teacher at 5 second

intervals.

MATERIALS  tape recorder, word cards, missing letter dittos

METHODS Listen to a tape, spell orally, and trace the mixed words (nonsense

and rea]).v Then she will listen, spell orally and fill in the missing

symbols. Then, spell orally to teacher or aide.

* Please date revision, attach additional sheets to original as need arises.

ERIC *Words would be used in a sentence to develop reading and word comprehension.




TEN KIT 12, Learning Experience 1 44
Project CHILD - Individually Prescribed Program

LDUCATIONAL GOALS AND STRATEGIES

(Review Weekiy - Revise as necessary) <§§?
S
{
READING , N
——=. . . Vocabulary, Comprehension, Word Attack é§}
A
&
Mar Ny
NAME d _ ) 3
4-10-72
DATE

TESTING DATA__ITPA, Visual Reception 5.2, Auditory Reception 8.6 o
—-Auditory Association, 8.10/ 1st ck. 90% 3rd ck. 100%
2nd ck, 100% 4th ck. 100%

STRENGTH {x Auditory Reception
Auditory Association
DEFICIT |x Visual Reception

Will use strengths to mediate deficit,

GOALS_Mary will say and give a brief definition of ten words with

90-100% accuracy when exposed visually at 10 second intervals.

MATERIALS Audio Flashcard Reader, word cards and pictures.

METHODS Work with Mary orally to insure word meaning. (Use pictures

whenever availeble). Place some words on Audio Flashcard Reader

where she sees and hears the WOrd and word meaning and records

the word and word meaning.

Begin with 10 words/wk., 2 wds/day.
Also begin with teacher or z2ide session daily.

* Please date revision, attach additicnal sheets to original as need arises.
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Project CHILD - Individually Prescribed Program
EDUCAT IONAL GOALS AND STRATEGIES

(Review We ' - Revise as necessary)
MATH
pakinl GQRN‘QN“NUNQdL
NAME  Mary pest

DATE 4/10/72
TESTING DATA [TPA--Auditory Sequential

Memory 5.3, Visual Sequential Memory

9.9 1st ck. 90% 3rd 90%

2nd 100%

STRENGTH |[x Visual Seyuential Memory 9.9

DEFICIT |[x | Auditory Sequential Memory

Using strength (Vis. Seq. Mem.) to help

mediate deficit (Aud. Seq. Mem.)

GOALS Mary will repeat with 80-100% accuracy a

sequence of 4 mixed math facts and nonsense

words wher presented orally by the teacher

at 3 second intervals

MATERIALS
tape recorder, symbol cards, missing symbol dittos
METHODS Mary will listen, say and trace the mixed material.

Then she will Tisten, say and fill in the missing

symbols. Then say material to a teacher or aide,

* Please date revision, attach additional sheets to original as need arises.
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Project CHILIY - IPF Weekly Plan Sheet QSRN‘“
N\

46

Materials: (Specify Level, page MONDAY TUESDAY  WEDNESDAY
and kit, etc.)

THURSDAY  FRIDAY

Handwriting
Michigan Language Program

Ann Arbor Cursive

Other: (Specify)

Blocked Paper X X X

Basal Text X X X

Sullivan Programmed Math

Webster - (A,B,C,D)

Basal Text  3p4 teve] X X X

Flash X-Math

Other: (Specify)

Teacher made dittos X X X

Recorder drills X X X

) ;ape aecorﬁers X X X

Listening Center

Previewer

Record Player

Other: (Specify)




TENKIT 12, Learning Experience |

Profoe U THIER < Individually Preace thed Program

\
Weekly Plan Sheet Week Of 5nba72 <EE§§ QQR

Name __ Mary _Teacher 5. Jay

D el

Materials (Specify level, page MONDAY TUESDAY WEDNESDAY THURSDAY  FRIDAY

and kit, cte.)
Language:
Systems 80 {Kit C-T)

Michigan Language Program

. — 4. -

Pel's h.'.xd {(1-9)

Merrill Linguistic Reader (1-4)

et cm—

Merrill Linguistic Skills Builder | Y

Merrill Drill Kit

Reading For Concent; (A,B,C,D,E)

Hegge, Kirk,& ¢’ ;—Remedial Drilils X X X

Sound Order Sense

Imperial Casette Program

Flash X-Vocabulary

rudis-flashcard Reader

Other: (Specify)

Spelling
Webs termaster

Basal Text

Flash ¥-Speiling

: - eee, iS00t ' 1
:)th{.’ {:,‘.‘ J |

Spelling Tapes

x
>
x
>

R QRIS SN T
>

[FSSETIINEIRY- SO UURI QR nu SIS S
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TEN KIT 12

Companents of Accointability

LEARNING EXPERIENCE 2

1. Obtain the data from a comprehensive evaluation riaport of a school
district's program for LD children from the teacher supervisor's office.

2. Read and study the school district evaluation report,

3. Be prepared to answer the following questicns about the evaluation
report:

a. what are the number and kinds of personnel in the LD pregram?

b. What are the number and kinds of instructional units authorized?

c. How was the support personnel used?

d. What is the role of the paraprofessionals in the program?

e. What kinds of meterials and equipment are included ir :che program?

f. What are the on-the-job cooperative relationships between the
special teachers and the regular classroom teachers?

g. What kind of administrative suppcrt is provided by the superin-
tendent and principals in the district?

h. What role did the psychologicai services play :a the LD program?

i. Were adequate individual planning arrangements included?

J. wWhat effects did the special pragram have upon the LD pupils served?

k. How does this compare with the effects of the reqular program for
LD children?

1. How does tre money spent on these two programs compare?

m. Did the program results justify the amrunts A¥ morey expended?

n. Jid the LD teachers make adequate progress during training?

0. Were the roles of narents clearly defined?

p. Wiil *he program rave the cepability to serve the total district
as now structured?

4. Review self evaluation for thi< objective.

5. When you are propared, scheduie the ohjectivc test over evaluation
of proqrams throuak the teacher supervisor's office.

(Performance Cbiective 2




TEN KIT 12

T e g o g

Components of Accountability ‘o

LEARNING EXPERIENCE 2

The attached evaluation is for a Plan “B" Pilot Project in an
ISD of approximately 6,200 ADA. It was develeoped for a program of nine
year old childre. in the third and fourth grad2s. Tha evaluation is for
the 1970-/1 academic year and reflects the program from November 1, 1970,
through May 15, 1971,

The results of the evaluatior :ere used to nlan the expansion of the
Plan "B" Pilot Program in LD for the 1971-72 acacemic year., All publics
concerned with the LD program wer: surveyed to obtain their opinions of
program worth, This appears to be a very positive appraisal of the
Plan "B" Pilot Program.

49



TEN KIT 12 50
Learning Experience 2
PUKLIC SCHOOLS

o>
N EVALUATICN OP L/LD PLOGRA' 1673-71

One-hundred forty-cne pupils in the regular classroom were tested to pive us
sonc data for comparison. This number is epproxinately one-fourth the total 3
fourth grade population. The mesn gaing arc given on the following peape.

The total mimber of nine year old language and/or learning di3abi1icdcn, pupils
who had pro-tcst ond post~test vas one~hundred thirty-twvo, All vere below
grasz level in resding, silent or oral. In order to cvaluate the proeraa and
progress of childron in the progran the follcetrdag was dona:

1. The mean IQ for the L/LD children vas conputed.
The mean IQ for the ragular classroorw children was computed,

2. The nean gaina for 1968-69 and 176970 (fall) was computed.

3. The rean gatn £a¢ the L/LN children for 1071 wan cevruted (Spring)
The nean gain for the regular elzssroom children vas cotputed (Spring)

4. Thc rean pain for older children as corpared te yornoer ehildren $n the
progran (Those chiidten who were 9 years of ape between Septeaber 2 and
February 23th were considered as older children, Those ciiildren who wvere
9 years of aze between 'larch 1 and September 1 were consicered gs
younser.)

3. The mean gain for the higher IQ children (100 IC cr mote) was compared
to the mcan pain of the lorer IQ chilZran (3% or laus)

6. The ncan gain of the boys in the program vas corparcd to the mean gain
of the eirls in the progran.

Conculefonn:

1. There v~re R n-nthsaverage pain for the L/LD chi)dren vho vere in the
Sherman Public ‘Schcols {n 1968-59 and 19469-70.
statistical
2, There vos no sienificant /difference betvaen the rofn of the regular
classroon chirldren as conpared to the L/iD ehil-ren.

3. There was 8 dra—atic difference between that the L/LD ehildren did ¢n
1970-71 as covpased to what they gained in 1963-59 and 1963-70,

4. Therc wes no significent differcnce in gain of the older children as
conpared tn the younger children.,

5. There was no sienificant difference in cain of the higher IQ children as
compared to the youuger lower 1Q childzan,
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Thc'two bazie objyectives of the Plaé’A and Plan B developrientol progran are:
Pirsi, that cach handiaapped child {n the district 45 served; sad
Sceond, that the totsl educational progran in the district will be irproved.
Ye feol that through the L/LD progran, ve have provided for children vho have
identifieble deffcits related to organizing and integraring the infornation

necessary for success and have made prograrmatic rmodifications for thinm,

Some Statistical Data

1. Staffing 1970-71 »
A. 14 LLD Teachers s
B. 1 Superviscr §§
C. 1 Educational Diagnostician <
D. 8 Aides -y
&
2. Per Pupil Cost Comparison 1970-71 é?
XQ

A. Per Tupil Cost Rerular Frooram $534.,00
B. Per Pupil Cost LLD }rozram 842,00

3. The evaluation of the.LLD program indicated that pupils who
had never gained a years progress in & vears time rade over
eight months averagec progress in acadimic materials between
November 1, 1970 and Mav 15, 1971, Many cf these pupils give
evidence of the ahility teo [unction adequately in the regular
classroom after intensive educational theripv for this period
of time. The schnaol district personnel involved in this
program deem the mnnow expended well worth the extra cost for

each child in the pregzram.




TEN KIT 12 53

Learning txperience 2

IVATUATION =~ (Opinionaires)

Opportunity to express opinions about the L/LD Program was given to parents,
principals, classroon teachers, L/LD teachers, aides, and the children. Thie
was done in order to obtain belicfs and attitudes about thé progran as ¢t

has developed this year; and in the licht of these opinions, cndeavor to draw
some conclusions about the prorram and use the inforr~tion for planning further,

The questionaires were distributed the middle of ‘lay and the following results

ere given,

1. Pcrent Quaastionaire

The success or failure of any school progran is judged through the eyes
of individual parents and the way they perceive how the progran has helped

or failed to help thoir child. Simple questions were asked about the

|

gg affective donain of the child. The response was overvhelningly positive.

ég Yes No Cannot

< Judge

&

Eg 1. 1Is your child hinpier in scheol? 300 4 9

| )

Eg 2, 1Is he more intcrested in school work? 177 3 4
3. Docs he try harder to do well? 107 1 4
4. Does he gct alone better at home? 70 8 23
5. Does he play better with friends? 73 S 22
6. Is he kindcr tesard asthers? 72 2 24
7. Are you glad hc {s in the class? 111 3

Perents were given an npporutnity to make positive and negative remarks,

Some semples follov:

1. "Scems to give my child core coanfidence."

2, 'She is better in everyway - work and play."
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3. "Prograr taon done vonders for hor - she has never liked sclgol before."

4. Mo ercat progresa in readine, but I feel stronzly that he has a ncy
scli-{nane vhich vay nececsary for him before he could make acadeaic
progress, ’

5. " has come to think of hinself better."

Only three parents made nepative comments about the progran. Tvo parente
felt their children vere stieratized by beinp in the program. Onec of thece
parents chanped his mind ahout the progran after the last conference and it
vas felt there wvas a nisunderstanding about the prograt.

Two parents felt that the tern "L/LD Program" ia frightening to parents and
somz children and is misvaderstood, |

Of the __ 124  parents who returned the quectionaive 111 were very positive
in their rcesponse. Teachers and staff members felt that this {s partly the
result of tnstipating the inztructional progran at a level where cach child was
ascurcd success. If the child was not succeediug; the tcacher hersglf
reulized she was failing - not the child. L/LD teachers wanted to break the
failure syndrome that is evident in these children. Because of the success
orient2d {nstructional program, nany parents abserved changes in their children's
attitudes within two weeks after the child entered the program,

II. FPrincipal's Quastionaire

Seven princirals were involved in the L/LD Progrzn., All principals
responded as follows:

1. All principals felt that scheduling children into the L/LD resource
roon was no problen.

2. All principals felt there vould ve no problem in scheduling the nine
and ten year old to the resour.c room for at least two and ~ne-half houre.

3. Al principals felt that the selecticn process of the pupils for the
pProgran was satisfactory.
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4. Six principals fult there was adequate cquipment for the resource
room. e felt there wvas not enourh.

5. Six principals felt there was an adequate amount of materials; one
fclt there was not.

6. All scven principals felt that the overall progrem was satisfactory,

Positive Nmarks:

Four principals were enthusiastic about the propram and want to sec
it continucd and expanded. Three principals made ne comment under "positive
remarks. '’

Nepntive Pemarks:

Two principals felt that offerinz extrinsic rewards presented problems
for the classroom teachers.

Tvo principals observed that actitudes of teachers toward each other
needed to improve and teachers need to tean topether and work nore effcctivaly
with each other.

Recormendntions:

1. Rerove the vord "disability" when referring to the program,

2. liore materials wit% individualized proprams nced to be purchased.
3. Staff should reet more often to discuss program.

4. Expand the procram,

5. ‘lore spacc needed in one buildinp.

I1I. Classroonu Teachers

Most L/LD teachers rade an honest effort to work with classroonm teachers
ag a team. In sore instances there uvere misunderstandines about the L/LD

progran, but on the hole classroor teachers viewed the progran positively.
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“ Cousr!
U
3‘5‘ Yea No de:‘:l the

1. Could you :ce 3 povitive chanre in the attftude
of the children in the resource roor? 21 1 1

2. '"as scheduliue of pupila advquate? 22 1

3. 1as communication betveen classroom teachers
and L/LD teacher aduquate? 21 1 1

4. Do you think the progran should be continued? 23 n

Pouftive Comments:

The. classroom teachers involved directly with the L/LD program vicived
the program as successful and uished it to continue. They commended the L/LD
teachere for their help.

Mepative Corments:

Rewards were nentioned by six classroom teachers as being a problen,
Four tcachers felt that scheduling the L/1D children caused interruptions
to the regular classrcon and could be improved,

nernnhcudarions:

L/LD teachers and classroom teachers cooperate in givine the same
revards.

That L/LD schedules be made at the same tire classvoom reading levels
are held.

IV. L/LD Teachers

L/LD teachers were eiven the opportunity to makc recormendations reeaeding
the prosran. Supgestions that occured most frequently vere:

1. More involvement of school counselor in the properanm in the schools
where this service is available for children,

2. ‘iore group discussions and plannin; topether by L/LD teachers.
3. More time to visit in other L/LD resource roons,

4. Closer conmunication between classroon teachers and L/LD teachers
for understanding the progran,

5. lfore team teachine effert among L/LD teaghers.
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V. Aldes:
Teaclhier aices vere invaluable in the L/LD prosram. Six afdes vere
in the program all year.
The aides felt that adequate instruction for perforaine dutien were
given by teacher: and principals.
They recommendad that further training or workshops for aidrg be
organired.
That a guide for aj:ies be included in the L/LD Handbook which 1s teing
prepared.,
Aldes liked werking with the rupils under the direction of the teacker more

than the record keeping aspect of the job.

VI. Child Questinnaire:

To get sone idea of the attitude and feelings of the children in the
progran toward tlhic resource room and the vork required of then, the
following questionaire was given to the children.

From their questirnatire we learned the najority of the children liked the
Tésource roocm. ifost children were ambivalent in their feelings in wanting
to stay in the resource room prorram next year and also go back to the
regular classroon. llost children felt differently about what they could
accorplish in their echool work at the end of the school year .nd in what
they could do at the bepinning, They felt the work in the resource room
was not too hard or ton easy. All children but four had very positive
feelings aboﬁt the teacher afdes.,

Surmary:

iiany thoughts ard ic a9 were rleaned fron the questionaire and will be

discussed at the beninning of school in Augyst, Fronm the questionaires we

know that as a staff we need to:
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1. Vork on scheduling children iuto the SQsSource yoon:.

Consider ways of referring to the “"L/LD" students and proprar.
3. Hect more often as a staff to consider problems,

4. %ork more closely as a professional team.
Consider the system of rewards being used in the resource roon.

6. Involve the achool counsclor in the pregran in the schools where

this scivice is avajlable.

7. Give tcachers nore opportunity for vicitation.

BEST Copy AVAILABLE

8. Devise ways of staff development for classroom teachers.

Delay opinions about the developmental program until further
evidence is available.

Fron other sources we have leazned that job deseriptions nced to be

clarified.
That the yearly testing program for these children can be improved.

That questionaircs nced to be inproved.

That the method in vhich questionaires vere adrni~istered nccds to be

improved,
That the administrative staff need to mecet nore often to discuss

prodblens of the program.
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Lomponents of Accountahility

R X Ly

LEARNINS EXPERIENGE 3

- -

1. Cbtain the results of a staffing conference far an LD pupil from
the teacher supervisor's office.

2. Read and study the results of the staffing conference for an LD
aupil.

3. Be prepared to ancwer tho faliouing questions ebout the staffing
conference:

2. Did the staffing conference cvaluate and identify the pupil's
languaqge disability problem?

b. Was an individual curriculum program provided?

c. Did the staffing conference consider all aspects of the pupil's
development in the evaluation and appraisal process (educational,
psychological, social, physical)?

d. Is the recommendation from the staffing conference educationally
feasible in the eaucational setting?

4. Review self evaluation for this objective.

-

5. When you are nrepared, schedule the obgect1ve test over the staff-
ing conference througnh the teacher supervisor's office.

(Performance Objective 3)
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[t is an appropriate practice in the LD programs today to use a
staffing conference to complete the appraisal procedures and the indi-
vidual curriculum planning for the handicapped child. Attached is a
typical staffing conference summary report for a typical child, It is
the purpose of this objective to evaluate the results of the staffing
conference, appraisal procedures and the curriculum recommendations for
this typical child.

You should attempt to determine if it is possible to extend the
results of appraisal into a workable curriculum plan or prescription
for the child. It is also important to determine if the plans presented
are adaptable in the educational setting.

In must instances it will be required that the pupil be provided with
instruction that requires new teaching techniques, materials and tech-
nology for his performance. An accurate method for scoring and evaluation
must also be determined for all academic activities in which the pupil is
involved durirg his habilitation program.

The objectives for instruction should be clearly defined and the
pupil should be held to a levei of proficiency in pe-formance as a part
of training for the reality of the regular classroom. The teacher must
be the person who determines changes in child performance in the class-
room and shouid call attention to the ARD committee whan a cnild fails to
make progress,

Please read and study the attached report to determine the results of
pupil staffing and then evaluate the effectivenoss of this procedure.
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errormance Objective RNo, 3 CONVIIENT TAL d‘
wearning E : AR et A
. g Experience 3 FINAL STATI' KLPowy ‘é\
XN ' 1-20-70
'asc suntter Pate
"~ Name___ X ¥ X _ _.Sex _ M Born_ ¥ X X - .
.ichocl X X X Grade _5
‘ather'c Nane X X X Mother's Nar. - xyy .
ddress X X X Telephiie X X ¥
leferred by: X X X, Teacher Date Referred: 12/10/19
; X X X, Special Teacher
| X X ¥, Principal
X X X, Contact Person

ccause of fallure to achieve in school, emotional problems, and unable to relate with
eers.

Yescription of Individual:

X X is a neat, clean, physically artractive eleven vecr old o average height and
eight. During initial contact, this youngster was very sullen, somewhat hostile,
esistant, and exhibited pocr eye contact with the examiner. This behavior was less

bvious during the second testing period. His teachers described him as being
yperactive and nervous. However, on a ore-tu-cne bdasis during testing, attention
pan appeared within normal linits.

hysical ard Health History:

he mother reported: X X X crawled at about six months and walked alore at a%out
leven months. He has had very few childhood diseases. However, his rot‘cr reported

e Lad "some type of fever"

:n are agparently m=:rmal and there is no hxstor/ of ‘ti?urcb. The
injuries was a "burp on the head and a split toaguc”

earins and vi:
xtent of scrio

»
-
-t
l
\d

rs. X X ¥ also repcrted that X ¥ Z "cries when rad” and he has a sprcech problem only
n that he cannot proncunce some words easily.

_NC_H

e has Yaen prescrived 25 mgm. of atarax twice daily whiel hae preduced a definite
dqalming effecct.

faily Sisuazion:

X X is the secen! of four children., X X X, age twelve, 1s ia the sixzth yrwde; X X X,
ge eight, is In th= sesond zrade: and ¥ X X, age seven, is in the first grade. The
Jather 15 a sulf-urpleyed cement centracter and the metivr is a housewiln.

E; O and "15. X X X were futorvieved Novemher 12, 1969, Also prosent were Mrs. X X X,

1
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Pinal Stat! Repore Coatdin, ! _ &‘ [ STHNE B U A
Cane No, Mid-Nitapws &

Scheed Nergo, and Mro Louis Glover, iundl Apyraisal Toap. The Intercion teod rlace In
the farily hio.e, located “a a sub-mtddie clacs tedphborhacd; toasoiably elean Liee,

Mr. X X X complete.d the S5th prale, ape 3N, Mr5. X XX conpleted 7th grade, ag: 59,

Mr. X X ¥ vas not present during the complete interview peeded. However, Lo did arrive’
hone in time for a bricf conferince. He wan extremcly nerve:s (could not sit deim)
during interview. He deserided ¥ X ¥ as beina mervous - "pettiry this fre- han',

Mr. X X X said he had alvays had o great deal of trouble with nervousnuus 2t a youth,

v

‘The father is somcwhat fmmature, insccure, anxisus, feariul and depeadent un Lis wife

to care for family problems. Mr. X X X likes to ride horscs (ci'as 3 ot this tine) -
this interest was often referred to during our convercation. He has little insight into
his son's problem. '

Mrs, X ¥ X :-as able to talk about tho intru-fanilial patterns cf her home. She sees
herself as the parent ‘:ho teads to about everythinm - with little assistance. Her
",

hushand is desceibed as "'a good ran vho works hard”. One gets the Inpression that
this 4s "a good life" for this couple.

One suspects this family finds the action and activities of driving a new car, riding .
horses, aud earning a living to be wery satisfying, that litcle encrgy is invested
in genuine cemmunication irvolving variovs family merbers.

Health: Parents agreed to a complete physical for ¥ X X - Dr. X X X was furnished
form letcer.

Peer Pelationships: He usually plays with younger children.

Siblinps Nelationshins: He plays well with brother and sisters.

Intercs: = Activities: He likes to go with his fzther to ride and feed horses alrost
every night. ie liles to Lelp his father on the job - takes intcorest in this.

Discipline: He is somevhit sansitive to father's rcorrection. Mother said she could

"whep the daylights out of X X X and iz don't do no good". Parents freguently renove
privileges as a ruans of punishm:une.

Fducatior:i® ilistory:

X ¥ X did not attend kinderparten. He entercs school at the ase of six and entered
the X X X Schocls in the gecond grain. He repeated the [lrst grade due to ifrrmaturity

and suurt attent:cn span,

In the past, grades Liave beer cousintently below average. He vorks in h.ottonm greups
in reading, spelling, and math.

Mre. X X X, Sckuol Principal, reports: "Found in girls' restroer’. "0ften fights
with other Loys™. "Will evake taings that de not teleny zo him".
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Vinal a&?ﬁ!%1!9,,5*PSR!?R€%43 conCIl AL
(0w Nou KEN-REK-ARY yARABLE
Temts &lmantetged:

Cbhusrell Analysas of Readany Dafficulty; Oral Mechaadsm Lxamination; Vepran Auditory
Discriiinaticn; Mechawm Verhal language Devd loprones Kephart Percepteal Survey:
Ttlanoss Test of Poveiolon-uzseic Abaliracy: Lenton Visual “eiention Test: Headers

estalty heery-Pultenica Test of Visnal Motor Integration; Gusndumouri-Harris Dras:-

A-tang Weschler loteilipence Scale Gravy Oial Feading Test: “'iscellanvous prejective
dravings: Thematice Apperception Test., (Contracted Rorschash - Beuder-Gestalt).
Test horulry: :

]

Eni~instion of the oral mechanic i roevealed thac labial, den'..l, ralatal, velcpharyngezl,
and rawcral structures are well developed and functionirg adc-astely.  Scar tissue

was ctserved vn the supersor-unterior lisgual {toague) surface., X X X reported tha
before starting sctcol, hn fell off a ladder, buaped his head snd "bit a hole in his o
tongue'. lateral limgual movemernts appear zumevhat awkward; however, diadochokinatic
(rapid movercnt) rates are in the average range. If a real innervation probtlem does - o
exis:, due to traums to the tongue, X X X hag compensated vell; there were no arti-
¢ulation errors noted in runring speecch.

X X X perfcrmance on the 1.T.P.A. was gcnerally low. His ccrposite psycholinguistic
age testcd as 8 years, ) months. Strergths include visual clciure, the abilicy to
identifly a whole odjent frem an incomplete vicual preseantation, and verbal expression.
Weahest porfarrmances were in the arcas of reccptieon of auditnry and visual stinmuli,

and auditory association, the relation of concepts presented crally. Scores on the

" auditory asscsiaticn test often correlate highly with mental are. His low scores

in visual - and auditory - sequentlal rmemory predict reading difficulties, MNaturally,
some of the poor performances at the associativ2, integr-tive, and encoding may be
ateriduzed to the posr decsding abilities at the basc level. Auditory decoding
problens ray be due to a poorly developed receptive vecabulary which may, of course,

be partially due to his hcme environment. This disability could cause difficulty

in folleowirnyg instructicns. Visual decoding preblems, o the other hand, may have
resuliel from lack of vigual stimulation (p:cture books, puzzles, etc.) at hore.

S.ch a preotler often results in poor descPiptive abilities and poor rea:iing cermpre-
hensirn. Auditory assuciation we:knesses al<o contribute to a lack of uaderstanding

of dircctions, to giving feoiish answers to questions, and problems in abstract
reasoning.

s functioning verlally at che 9=0 (C.A, 11-7, years leve!l aceerding to the
viechan Sczle.  Scores here zan be highly influenced Lv the socis-econcomic level of
the home.

Auditery discrimination atulity for fine sound differences is excellent as shown
on the VWeprman discrinenaticn Test.

Moncenlar aad biluncular oc.lar nursuit apperrs norma2l in all planes, Resulte on
other Feplart activities shew that laterality is well e<tabliciod te the right (both
tight hanl and leg preferied).  Huvever, it ajpuars it tiw Jeft eye is preferred.
Balance, pusture, body image, and visual-nmator integration tested withia normal
Iimits,

~J

The Feerv-i ktenica Develoamental Test of Visual Motor Integration reveals that
visual perceptual abilities and moter behavior are well intcgrated. The age
qui()'"nL score obtadnud by X X Xwas 13 years, 8 menths., The results of the

IToxt Provided by ERI
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Bemder-Gestale aadeate ghat this chidd s functioning at approxisately fourth
grade Jevel o visual analvuis and otor ceprodrction. The botter ecore on the
Baery iy pos. . bly be dur to the loghly strectuczed forrat of this instrument.
rotsen.t andicators on tie Berder sugerst that X X X han fipulsive and enplasive
tendoncies, a low frustras:ion tolerance, and tends to enpaye in "acting cut" Le-
havicr. Scores on the Beuton Visual Retention Test give no susgesticn of signi-
ficant difiiculty in visuii munory alility,

Intelligence -~ Wpper lamits cof the hull Norral Range (Verbal 1.0, 87, Perfor-anze
1.Q. 89, Full Scale 1.0. 37). Inter tcst scatter on the Verhal futtory uwas mild,
The Perforran.e 2attery Lad mederata but widir inter .test scalter as a construencs
of the scaled score of 3 on ceding. Intra test scatrtor was prevelant vith the
Information sulrest.  Indavadual subtest sceres apprar on th» attached eheet,

Strengths appuar to be in the follovins areas:

1, Cormen sense and practical valucs

2. Social knovledae and ¢ sire fer recaraaing social relaticaships

3. Think:nz, when degeadent on a highly structured, consistent and simplified
procedure.

Veakneszes appear to be in the following areas:

1. General anxiety end apprehension

2. lack of self cecutrol

. Menta! confusion due to luck of mental control .

« Abeentness or leck of awateness, to surroun.ling and delail

» Inability to exert concentrated effor: for an cxpected length of time
' appropriate o his apc level

lnabrlicy to organize and plan multiple raterials or elercncs

Pocr uenory and remcte recall functicning

Understending vertal and absiract cuncepts

WU & L0

00~ O

The apr:etencicn and anuiety apparent during the initial cesti- © did not subside

to a minizmal level uatil mid-ay through the testing. Althouzii ¥ X ¥ eventuslly was
trustivg ennual. to relax and enjoy the atterncion and artivity of the testing
Situaticn, 1t is felt tec have had some minimal affect upon the scoring. Apnre-
hersion, meatral confusion anz nenzral lack of wategrated thinting, aprecar to be
restrain:ing the full use of an intellcctus] poteatial goecohae hizlier than that

nracure! by tie WISC.

The Bealer-fotalt uwas a secon? adniristratiosn for conparative turposes tut was
lower in per:.rmince than the first test. Tot.l errors vielied a perfor-ance cf
approxinate Int-3drd grade level., T'...e wag evidence of ponr or:arization and
plaanie,, and 1low frustration tale-ance throuszhisut the test. The errors ade
weie 1ll sienificant of pussible orpanicity and outside nerrai lin:ts for toth
intelligence :nd ehzoncliginal ape,

Incorsistencies arong tects, verfornance on the Eender-Cestals, evidunce of mixed

64

dominuize betveen eye (lett) and limbe (right), as well as ;. :t physical difficulties,

give signifizant weight =o possible crganicity. A neurological evaluation wis ree
quested by the Pupil Appraisal Team buc did nor mevt with thc arproval arnd consent
of the X 2 X Tamily.

Q . '
£1{U: fra, Oral Leading Tost yielded an approxirate grade equiveicnt of beginning

IToxt Provided by ERI
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Castr No. NNY N¥i-nwvd

Ird prade, Coo e nslos w60 Prioes appeared to he of tve kinds, Careleen-
ness vas revponsible for tase errers by dnscrting extra words  Rooling o singular
word as plural, cmitiine the 1.ot letter of a vord, theeeby cuangine the wori

(The for Then), of subotituting ancther letter for 4t (Bang f~r Eant), were crher
forms oi vivers, all with the ondisge letter of the word dnvelved. Tne burrell
~indicates weaknins in the area of coprehensicn.

Frojective Date Revealed:

1. X X X stronply desires a close, warn and urcenditionally accupting relaticn~
ship of his parents.

2. X X X percewves the majority of his nceds as nst uaderstscd Sy ils parents’
and unrct by them.

3. He deeires reaninzinl and o

~
-

tisfviry relationships with peers.,

4, X X X is a very dependent hoy, who 1s very apprehensively seceking security
from others and his enwircanc

Y

3
1t

5. X X X feels alone in a cold, fereboding, hostil~ world,

6. HNis negative and self-defcating behuvior is a reinfercement of his low self
concept and atterpl to remain in coutact with his epvireament, rather than
being ignored

7. When under real or perceived stress. ¥ X X has weel eroticnal and mental
control of himsgeif,

8. X X X thinkinz and judgment anpear to be frenvently acn-integrated and
functionally impaired.

9. In a highly structured situ:ticn minus extrancous stinsall, and esmotional
stress, X & X can more £vlly utilize his petential.,

c1l, the joesiblity and axtent »f rewrologi-ai
evaluited,

In surzation, X X X is a kairhly arn:ious, anrreshensive ard fearl ]l vounz boy who desirves
meaningful and zatisfying rsla.;»“.hi"s with adilss and peers but has act been able
g 3 t

t> attain them. A""oarﬁ A genaval 3bilivy ds sverare, ¥ Z ¥ sulters sizaificant
irpair-.nt to inte setual Junit. Lingodue teoermoticial and/or oranic tuoters,
Corevguent lv, aC14ami: artieven ot tas not matoh D opotentinl Lo will nor ountil his
othor ne~ds listed abooe ace 72t to A more satiaelirctore dlstee, W thon a neurolegi-

. [ o]

5 $ e
& -
invaivenont cranet he appropriately
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DISABILLITY RECOXMMITDATION
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MATERTAL

Anxious ~ Apprehensive 1. Subject matter necds te be geared
to his level of achicverent.

2. X X X's self esteen and sclf concept
are extremely low. Positive redn-
forcement from vchool personnel at
every honest opportunity will help
to strengthen a healtly self resnect,

3. Teacher guidance and support in his
in his social relaticnships with
peers is needed. Improverment can
be made through:

a. Teacher's projecting respect
and acceptance of X X X.

. This will be communicated to
and received bv the class.

b. Teachers can find opportunities
to call attention of the class
to his strengths and achieve-
ments.

c¢. Teachers could structure place-
ment in group activity with _
receptive peers to provide pogi-
tive buildirg of peer velati-n-
ships.

Lack of Self Control 1. Special teachers for the Frotionally
Disturbed and Miniral Srain Injury
classes ray be utilized az ressurce
persons for instruction ::terials,
methods anil techniques.

2, The scinel will ncel to set firm,
well defined limits for X X X, but
allew frocdon to respend within
those limits.,

3. X 4 X suppresses a areat amount cf
underlying hostilisy as a result
of frustration, feetered by lack
cf acadenic success, lack of posi-
tive reinforcercnt from houe or
school and non-revarding secial
relationships. To provide an
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RECOMNDATION

CMATERIAL
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an appropriate cutlet for theso
feclinge, the schicol should
seek to provide X ¥ X vith an
opportunity to diqcuss feelinps
with an evpathetic nale adult
at schoocl. Schosl porsonnel
need to communicate their feel-
ings or acceptance and req,uct
for X £ X as a psrsen apar

from successful or unsucsessful
perfernance.

Lack of Avarcness

i.

Gross negative behavior caanot
be igrored, but {rrelcv.nat
ncgative behavior shouid be.

Directions should be short,
given one point at a time, and
presented both oraily and in
woitten form.

nability to Ew

ert
soncenzrated Effore

1.

A presentation of materizls and
assignients in a clear, sirpli-
fied but thorough rminner an

with a rinimurm of vertal dire -
tions san:ld be "c* comrrehen-
sible tc ¥ X X. £ possible,
directions and uqsi~"~'ﬂ s

could te given {n parts, rather
than as a total.
nakility o "rza 1. Corpare, centrast and slascify 1. Ceaceptual Skills
uﬂ Plan Multinle rmaterials as rolate! te suhject Secticn. The Rarediz-
acrials or ticmunts read, ation of Teoyniie
Dieahi. .txo~
(Fearon Publishers)

2. Classify onjects, plctures, and 3. An Faperjence ertevad
other ratnr.a s in repard to langu=ae Procra-~
fesgraniiioal Incal e g (Frauilin vu-;.'. icn)
source s,

3. Learn the steps of maling out- 3. My Weekle Baqder

lines ¢f muterials ceverc !,

-— o w———

S s vt o BIE We Bl G - o -

(Arerican Educat-ry
Puhlica’ lons)
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gEST QQRX,RNANU“NUE

-

DISABILITY RECOMMUNDATION MATERIANL
Poor Merory and 1. Images (numbers, pictures, EDL Tach ¥ Tachistoscope
Remote Recall letters or words) can be (Iducatiocal hevelop~
projected on a screen to mental Laboratoriey
develop memory.
Auditcry Perception 1. Listen to rhyming words 59 Yord Carde to develop
or jingles. auditory and visual
discrinination of sounds.
2, ldentify words with the (Stcek-Vaughn Co.
same ssuads., P. 0. Box 2028
Austin, Texas)
3. ldentify words with
different sounds Sounds T Czn Vear
(Scott Forcenun Co.
4. Identify beginning sounds 433 K. Eric Street
that are similar and Chicago, Illinsis)
different.
5. Identify rhyming objects
and pictures.
Visual Perception 1. Find similarities in Phono Word Vheels, Set A
) ' words.
Phono lord Wheels, Sez D
2. Find root words.
Initial Sounds, Prefives,
3. Work with compound words. Suifixes
(Steck~Vaughn Co.
4. Linguistic apprcach found P. 0. Box 2002%

in programmed readers,

Austin, Texas)
Programmed Peading Series

Word Tacuistosceres
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o BEST COPY AVAILRBLE

RECOIAELDATIONS FOR PARINGS

Intensive vork with the farmily in developins their insight into X X X's abilities,
and acadunic and persenal problums,

A conference vith parents and school rcpreseatatives should be held to inform the
parents of the planned course of action by the school to assiet ¥ X ¥. Letters

D - G below, should te prescnted as information gleaned from the appraisal aadl
discussed with parents. A follow-up conference betvecn school and varents should
be held one month to six wecks later to review develer:ients at schocl.,

A. XXX does not feel close to his pareats because he does not feel free or
confortable to express his concerns ard feelings.

B. XiX wants to feal close to his parents but he feels thkey do not understand
or accept hin.

C. XiX feels very alone and desires friendship and comp&nionship with his
peers but is afraid he will be rejected by thenm.

D. Real or imagined emotional stress or pressure prevents XXY from using

good judgement.

E. UWhen he is given large amounts of infermatien to abearb at one time, he
becones very confused and cannot think clearly. '

F. XXX is easily distracted from a tas.: or thinking, by the sight and sound
of things and activity arcund him.

G. XX{ must have a way to express his anger and reseniment or he will do

in-ppropriate acts as a substitute. A
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NAME___ X SCHOOL xx Aceli-5 gpapg 3
EN KIT 12, Learning Experience 3 '
TESTS ADMINISTERED AND STATISTI AL, RESULTS:
——Vechsler Intelligence Scale for Children
~ Wechsler Adult Intelligence Scale
VERBAL IQ__  eile PERFORMANCE 1089 %ile TOTAL 1087 sile
; G ;
0 - on ! o)
£ |8 & @ el K813
Bf 20 1w 8 ] . Wol o |ont
sleg e8] o § |85] ~%|5¢
;8]ds log > § § - .8 g
0
1. |88[8% (3189 ¢ sgl% (25 g5 |8
23 (8|38 (28|58d g | = | %82 |3 3%(%°¢
) K] 0 © O | ~A] O o~ B 2 &
=0 g
2o segl "3 |58 4 g. § & = | 38| 3 yrltd 3'§ » 8
- Y] §UU ~ YO Y] N Nl 8 B4 =4 M o TR Y]
< - 2218 ] < w2l o] o 0
= |52 18|28 (57|53 08| = |B47E| 25| 28 i
g | & g slved g0 ) 0 O
ol ]
0 :§'§ 'y ‘g g 3 a9 o “ 1z . § ‘“'3 » 8 §
@ 8 w | =5 < © |Ss oo ) .g
o |4 §_ 1o (pgf ] e §§ : 63 gﬁ > g
35 pelue (ng Z9 3 sl 238> B3 a4
1 P Ga| = |BEEE|Eg 2% ]
o - ] A jJ OO0 ] o o H
B £ : sl B2 |BE
. . 4
FRLHEHHEE g8 TEHELEE 8 §
- ] aQ ) J Do m O
Very 17-20 ' ]
Superior 16 ]
15 7
Superior 14 7
Bright 13 7
Normal 12 |
1l -
Average 10 =
9
Dull 8
Normal 7
Border ine| 6
5
Mentally 4
Defective| 3
2
1
0
STANFORD BINET INTELLIGENCE SCALE: CA MA 1Q
COMMENT :
BENDER-GESTALT: SCORE 5 CA AGE GROUP  MEAN SCORE 150 TO
Approx. GRADE PLACEMENT 2nd-3rd NO. EMOTIONAL INCICATORS 2
GRAY ORAL READING TEST: SCORED G.P. 2.9 ACTUAL G.P. Sth
COMPREHENSION 60% EVALUATION More like early 3rd grade level
DRAW A PERSON: CA MA 1Q EVALUATE DRAWINGS:

OTHER TEST RESULTS:
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Components of Accountability

LEARNING EXPERIENCE 4

1. Obtain the completed copy of the Psychoeducational Checklist
Report from the teacher supervisor's office.

2. Read and study the data provided on pupil program placement. Learn
to apply the LD pupil data to this particular report form.

3. Select the best possible program placement for the LD pupil from
the data provided.

4. Review self evaluation for this objective.

5. When you are prepared, schedule the proficiency assessment over
pupil program placement through the teacher supervisor's office.

(Performance Objective 4)
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TEN KIT 12

Components of Accountability

LEARNING EXPERIENCE 5

1. Obtain materials on LD pupil progress from the teacher super-
visor's office.-

2. Read and study the data provided on assessing pupil progress for
LD pupils.

3. Be sure to note the various kinds of information used to assess
progress.,

4. Review self evaluation for this objective.

5. When you are prepared, schedule objective test through teacher
supervisor's office.

(Performance Objective 5)

72
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Components of Accountability

LEARNING EXPERIENCE 5

Bi11 has been in the Plan "B" LD Pilot Project for nine weeks and
is now being evaluated by his teacher. You are to look at the data on
Bill and try to determine if he is making progress in his habilitatio
program.

The following summary reports are available to you after Bi11 has
been in the program nine weeks:

1. Form A School Behavior and Attitudes
2. Form B Social Behavior and Attitudes
3. Form C Academic Achievemert Report

In addition to the summary report for each gquarter the teacher is
expected to administer a diagnostic or achievement test as well as
teacher-made tests and keep daily work samples in basic curriculum areas.
The teacher in this type program will hold a conference with parents
and eliminate the tradition of giving a letter grade in reporting to
parents. These summary reports will form the basis for counseling with
parents and other significant publics concerning this LD pupil.

The teacher will keep records and a summary of proficiency in order
to determine if the objectives of instruction have hecr attained. ‘The
teacher should have these records plus the psychological, social and
health evaluations available in a secure place in the resource class-
room. The teacher is the crucial person responsible for evaluating the
pupil's progress and should be able to pinpoint on a daily basis the
pupil's status within his own habilitation program.

The teacher should be a member of the ARD Committee and should help
in each staffing of the LD pup!l. She will be the person responsible
for implementation of all individualized therapeutic instruction
recommended for the pupil.

Evaluation must become a part of the teacher's rejular classroom
activities,

The teacher must be concerned about cognitive, affective and motor
development of the LD pupil. The teacher will engage in a counseling
relationship with pupils in an effort to improve academic wovk, pupil
self image and motor performance.

Keeping of records is a difficult task and the teachar should find a
fast and economical way of accomplishing this task. If she has the kind
of materials suggested above, she can recommend best pupgil placement.

Examine the following summary reports carefully.



74
TEN KIT 12, Learning Experience 5

Form A S;hool Behavior and Attitudes
Name of child Bill D.

‘Name of teacher__ Betty S.

Date

none seldom often _usually _other
Fantasy X
Idle Play X _
Cheating | X
Bluffing X
Time Killing 4 X
Distracting X
Destructive X

5 min, 10 min. 15 min, 20 min, 30 min,
INTEREST SPAN T: X S

USUALLY excellent. _ good average poor other

POSTURE : . | | X -

ATTENTION GETTING DEVICES
(a) Disrupts class (b) Baits teacher * (c) Asks inane questions X

(d) Informs on peers (e) Other (identify)

excellent good Tittle none
BEHAVIOR GROWTH X
COMMENTS Bill _has shown growth in school behavior and uttitude

during this quarter, but he still has adjustment problems

that affect his learning.

ERIC

Full Tt Provided by ERIC.



“

75
TEN KIT 12, Learning Experience 5

FORM B
Social Behavior and Att{tudes
Name of Child_Bill . Grade Fourth
Name of teacher Betty S. Date _3-15-72
1. FRIENDS - Bill sometimes plays with Roger L. but he has very

Timited successful peer contact.
2. SOCIALIZATION

(a) Spends most of the time with other children

(b) Spends little time with other children

(c) Avoids being with other children X
Never T?;es Usuall Mo;fm:f Always
3. GOOD AT GIVE-AND-TAKE X
4. FOLLOWS RULES X
5. LOSES TEMPER , X
6. USES VULGAR OR X
PROFANE LANGUAGE
7. DERIDES PEERS X
8. DISCRIMINATES AGAINST OTHERS X
9. IS A GOOD LOSER X _
10. TELLS ON PEERS X
11, WANTS SPECIAL ATTENTION X
12. WANTS SPECIAL PRIVILEGES X
13.  RESPECTS AUTHORITY ' x4
14. SOCIAL GROWTH (a) excellent ___(b) good____ (c) Tittle__ x
(d) none_____
15.  COMMENTS Bill _has made some progress_in social behavior

and attitudes and he seems to he more interested

in estublishing good peer relations.

ERIC

Full Tt Provided by ERIC.
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Form C--Academic Achievement Report
Name of Child Bill D.

Mame of Teacher__ Betty S.

Date 3-15-72

Beginning Test Scores ~ Final 1est Scores
1. Date Date

Gray Oral - 1.8 Gray Oral - 1.6
READING WRAT - 2.8 WRAT - 3.0
ARITHMETIC WRAT - 1.6 WRAT - 2.0

Spelling = WRAT = 2.3 ~Spelling - WRAT = 2.8
LANGUAGE SKILLS PPVT - 28 %4tile PPVT 34 %tile
STUDY SKILLS st grade  2nd grade

2. MOTIVATION - High____Average_ Low x None

3. FAILURE COMPLEX - High__x Average Low None
4

5

. SELF CONCEPT - High Average Low (or poor) X
. SPECIAL EDUCATIONAL TREATMENT NEEDED FOR THIS CHILD
(a) individualized program_ x (b) anxiety-free no failure program x

(c) multi-sensory approach x (d) sensory motor exercises x

(e) special subject exercises (specify) study skills

(f) special environmental considerations study carrell

(g) other differential treatment extra teacher support
6. SUGGESTED CLASS OR SCHOOL FOR THIS CHILD

Bill D. should continue in the LD Pilot Project and should be

considered as having average potential. He has begun the process

of habilitation with limited success. - He will need intensive

treatment over an extended period of time.

ERIC

Full Tt Provided by ERIC.
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Components of Accountability

LEARNING EXPERIENCE 6

1. Read and study the staffing conference data used in Learning
Experience 3 of this kit. Devise an appropriate report form to report
this data to each of the publics 1isted below.

2. Schedule role playing activities using peers to demonstrate
reporting to the following publics:

pupils

parents

classroom teachers

. administrators
allied professionals

oDoOOTe

Schedule place and time for your teacher supervisor to observe you
in each reporting situation. You will be evaluated in each case on a
standard checklist.

3. Review self evaluation for this objective.

4. Schedule a conference with your teacher supervisor to discuss your
proficiency for this objective.

(Performance Objective 6)
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Components of Accountability

SELF EVALUATION

For each question below place a check mark in either the yes or no

column, depending upon how you would rate your understanding or skill
referred to in the questions. Each yes response indicates your readiness
to proceed- to the next step; each no response indicates your need to review
the learning experience(s) for the performance objective to which the item

is keyed.

Performance Objective 1

YES

NO

1.

Have I obtained the materials to be used to evaluate
pupil progress in basic skill areas from the teacher super-
visor's office?

Have I completed the learning experiences under Performance
Objective 17

Was I able to get the required information from the forms
provided?

Did I understand the criterion measures represented by the
various forms?

78
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Components of Accountability

SELF EVALUATION

For each question below place a check mark in either the yes or no
column, depending upon how you would rate your understanding or skiil
referred to in the questions. Each yes response indicates your readine.s
to proceed to the next step; each no response indicates your need to
review the learning experience(s) for the performance objective to which
the item is keyed,

Performance Objective 2

YES NO

1. Have I obtained school-wide screening data for LD program
development from the_ teacher supervisor?

2. Have I completed the learning experiences under Performance
ObJective 27

3. Have I answered questions a-k under the learning experience?
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Components of Accountability

SELF EVALUATION

For each question below place a check mark in either the yes or no
column, depending upon how you would rate your understanding or ski1l
referred to in the questions. Each yes response indicates your readiness
to proceed to the next step; each no response indicates your need to
review the learning experience(s) for the performance objective to which

the item.is keyed.
Performance Objective 3

YES NO

1. Did I obtain the staffing conference materials from
the teacher supervisar's office?

2. Have I completed all the learning experiences under
Performance Cbjective 3?

80
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SELF EVALUATION

For each question below place a check mark in efther the yes or no
column, depending upon how you would rate your understanding or skill
referred to in the questions, Each yes response indicates your readi-
ness to proceed to the next step; each no response indicates ynur need
to review the learning experience(s) for the performance objective to
which the item is keyed.

Performance Objective 4
YES NO

1. Have I obtained materials for this objective from the
teacher supervisor's office?

2. Have I demunstrated the use of the standard checklist as
a criterion measure in making pupil placements?

3. Do I understand the bases of pupil placement using the
data provided on the record form?

4. Have ! completed the learning experiences under Performance
Objective 4?

81
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Components of Accountability

SELF EVALUATION

For each question below place a check mark in either the yes or no
column, depending upon how you would rate your understanding or skill
referred to in the questions. Each yes response indicates your readi-
ness to proceed to the next step; ea%ﬁ'hg_response indicates your need to
review the learning experie ice(s) for the performance objective to which
the item is keyed.

Performance Objective 5

YES NO

1. Did I obtain and use the LD pupil progress data from the
teacher supervisor's office?

2. Do I remember the various kinds of information used to
assess pupil progress?

3. Did I complete all learning experiences under Performance
ObJective 57 .

Q
EM i ]

Full Tt Provided by ERIC.
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SELF_EVALUATION

For each question below place a check mark in either the yes or no
column, depending ubon how you would rate your understanding or skill
referred to in the questions. Each xgg_response indicates your readi-
ness to proceed to the next step; each no response indicates your need

to review the learning experience(s) for the performance objective to
which the item is keyed.

Performance Objective 6
YES NO

1. Did I obtain materials on counseling and reporting
through the teacher supervisor's office?

2. Did I set up peer role playing conferences to demonstrate
counseling skill?

3. Did the teacher supervisor evaluate the peer role playing
activity using a standard checklist?

RN
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PROFICIENCY ASSESSMENT

Performance Objective 1
NAME _ DATE

Proficiency requires that the student perform at the 100 percent level
of accuracy on the following test over criterion measures for assessing
pupil progress in basic skill curriculum areas:

A. Five ;tem True-False Test (Place circle around correct response. )

T F 1. It is essential to know the scores on daily work for LD pupil
programming.

T F 2. It is essential to evaluate the silent reading abilities of
LD pupils.

T F 3. The use of both achievement and diagnostic tests are essential
in reading programming for LD pupils.

T F 4. It is not essential to use the above approaches in programming
for other areas of basic skills. .

T F 5. Written expression is dependent on psychomotor skills.

Five Item Matching Test (Place number in the blank before the correct
matching statement,)

Standard

Work Sample

Positive Score

Entry level
Habilitation Program

T HLWN -~

The curriculum designed for an individualized instructional program
in basic skill areas.

A level of performance or production used to evaluate the performance
of LD children.

Saving of typical representative daily work sheets of individual
pupils.

Scores that show progress or give affirmative interpretation of data.

The level at which the pupil begins his program in each basic skill
area.

) |



ToN

85

KIT 12, Components of Accountability, Proficiency Assessment, Performance

Objective |

C.
1.

Five Short Answer Items (Write the correct response for each question.)

Reading writing, spelling, speech, language and arithmetic are

considered to be the basic skill areas of the .
Pupil progress in basic skill areas is best measured by daily wrrk
records and by standard diagnostic and testing.,

A crfterion ﬁeasure is used as a measure when

evaluating pupil progress in basic skil]l areas.

Criterion measures lend themsefves to evaluating pupil progress 3n
basic skill .

The best persons qualified to develop criterion measures for use in
evaluating school curriculum programs are

Mark answers Yes or No by an X.

NO

1. Do the progress records cover a period of instructional
time in each intervention model?

2. Is it possible to determine the .amount of progress made?
3. Does this type monitoring device show the pupil's potential?

4. Will this type of evaluation material help determine if the
pupil is making adequate proqress?

5. Pupil prngress records are nct econnmical to devise.
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PROFICIENCY ASSESSMENT

Performance Objective 1

Proficiency requires that the student perform at the 100 percent level
of acguracy on the following test over criterion measures for assessing
pupil progress in basic skill curriculum areas:

A. Five Item True-False Test (Place circle around correct response. )

Cf) F 1. It is essential to know the scores on daily work- for LD pupil
programming,

(:) F 2. 1t is essential to evaluate the silent reading abilities of
LD pupils.

(:) F 3. The use of both achievement and diagnostic tests are essentia)
in reading programming for LD pupils. , :

T (:) 4., It is not essential to use the ahove approaches in programming
for other areas of basic skills. .

T) F 5. UWritten'expression is dependent on psychomotor skills.

B. Five Item Matching Test (Place number in the blank before the correct
matching statement.)

Standard

Work Sample

Positive Score

Entry level
Habilitatian Program

T H W —

5 The curriculum designed for an individualized instructional program
in basic skill areas,

] A level of performance or production used to evaluate the performance
of LD children,

2 Saving of typical representative daily work sheets of individual
pupils.

3 Scores that show progress or give affirmative interpretation of data.

4 The level at which the pupil begins his program in each basic skill
area, -
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C. Five Short Answer Items (Write th-~ correct response tor each questinn,)

1. Readinq, writing, spelling, sneech, languaqe and arithmetic are
considered to be the basic ~kil1l areas of the curriculum .

2. Pupil progress in basic skill areas is best measured by daily work
records and by standard diaqgnostic and achievement testing,

3. A criterion measure is used as a standard measure
when evaluating pupil progress in basic skill areas.

4. C(ritorion measures lend themselves to evaluatinag pupil pragress in
basic skill areas

5. The best per<ons qualified to devclop criterion measures for use in
evaluating scaool curriculum programs are teachers

D. Mark answers Yes or No by an X.
YES NO

1. Do the progress records cover a period of instructional
time in 2ach intervention model?

2. s it possible to determine the amount of progress made?
4 _ 3. Does this type monitoring device show the pupil's potential?

X 4. Will this type of evaluation material help determine if the
pupil is making adequate progress?

X 5. Pupil prograse records are not economical to devise.

—
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PROFICIENCY ASSESSMENT

Performance Objective 2

NAME ___DATE

The student must perform at a 90 percent level of proficiency on this
test over program evaluation procedures for LD children.

A, Five Item Short Answer Test (Write the correct response for each
question,)

1. What are the number and types of personnel in the LD program?

2. How many instructional units were authorized for LD pupils?

3. How many support personnel were authorized for the LD program?

4. How many paraprofessionals were used in the LD program?

5. What was the average per pupil gain in achievement for the LD
pupils in;the program?

B. Yes and No Questions (Mark answers Yes or No by an X.)
YES NO
1. Did the pupils have use of a psychological service program?

2. Were programmed materials and technology eliminated from
the program?

3. Were adequate individual LD pupil planning arrangerents
included?
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Parformance Objective 2
YES NO
4. Did the program justify the amount of muney expended?
5. Did the program have an adverse effect on LD pupil proaress?
6. Did the program have weak administrative support?

7. Were the relationships between the special teachers and
regular classroom teachers in harmony?

8. Did the LD teacher make adequate progress during training?

o g  at———

9. Were the roles of jarents clearly defined?

10. Will the program have the capability to serve the total -
district as now ctructured?

11. Did the LD children in this program achieve at a signifi-
cantly higher rate than they probably would have in the
district's regular program? -
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Performance Objective 2

The

student must perform at a 90 percent level of proficiency on this

test over program evaluation procedures for LD hildren.

A.

B.
YES

.

-

Five Item Short Answer Test (Write the correct response for each
question, )

1.

Yes

What are the number and types of personnel in the LD program?

16 _total--14 teachers, 1 supervisor, 1 a2ducational diagnostician

How many instructional units were authorized for LD pupils?

14

How many support personnel were authorized for the LD program?

2

How many paraprofessionals were used in the LD program?

8

pamands

What was the average per pupil gain in achievement for the LD
pupils in the program?’ :

8 months

and No Questions (Mark answers Yes or No by an X.)

1. Did the pupils have use of a psycnological service program?

X _ 2. Were programsed materials in: technelogy eliminated from

the program?

3. M“ere adequate individual LD pupil planning arrangements
ncluded?
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YES NO
X__ 4. Did the program justify the amount of money cxpended?

5. Did the program have an adverse sffect on LD pupil progress?

|
.

6. Did the program have weak administrutive support?
7

. Were the relationships between the special teachers and
regular classroom teachers in harmony?

|

8. Did the LD teacher make adequate progress curing training?

9. Were the roles of parents clearly defined? : -

" I 7
|

1G. Will the program have the capability to serve the total
district as now structured?

11. Did the LD children in this program achiave at a signifi-
cantly higher rate than they probably would have in the
district's reglhlar classroom?

I
|




ERIC

L2

92

TEN KIT 12

Components of Accountability
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Performance Objective 3

NAME DATE

L] »

The student must attain 90 percent proficiency on this test.
YES NO '

1. Is it possible to synthesize the results of a pupil staffing
meeting into a curriculum?

2. Can the curriculum plan for an individual pupil be put into
written form and implemented in the school setting?

3. Are the teaching techniques required the same for each
LD pupil?

4. Should the materials used in the habilitation program for
an LD pupil lend themselses to scoring and analysis of errors?

5. Is the way an LD pupil learns important for curriculum planning?

6. Should reality training be part of any habilitation program
for LD pupils?

7. Is it possible to state the objectives of instruction so that
it can be known when a program of habilitation is completed?

8. Will the teacher be in the best position of concerned
professionals to know when the child changes?

9. Will an LD pupil always make progress in a prescribed program?

10. Will teachers be able to plan individual educational programs
for LD puﬂls and implement them in the school setting?
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Performance Objective 3

The ,student must attain 90 percent proficioncy on this test.
YES NO

X 1. Is it possible to synthesize results of a pupil staffing
meeting into a curriculum?

2. Can the curriculum plan for an individual pupil be put into
written form and implemented in the school setting?

i~
|

X 3. Are the teaching techniques required the same for each
LD pupil?

X 4. ‘Should the materials used in the habilitation program for
an LD pupil lend themselves to sc.ing and analysis of errors?

5. Is the way an LD pupil learns important for curriculum planning?

X
X_ __. 6. Should reality training be part of any habilitation program
for LD pupils?
X_ __ 7. Is it possible to state the objectives of instruction so that

it can be known when a program of habilitation is completed?

8. Will the teacher be in the best position of cincerned
professionals to know when the child changes™

»
|

X 9. Will an LD ouprl always mak: prugrcss in a prescribed program?

ol
o

Will teachers be able to plan individual educational prcgrams
for LD pupils and implement them in the school setting?

4
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Performance Objective 4

Secure from the teacher supervisor the Psychoeducational Checklist
Report form. Use the data given for an LD pupil and complete the report
form, recommending placement for an LD pupii. You should attain the
90 percent level of proficiency. N
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PROFICIENCY ASSESSMENT

Performance Objective 4

_ The student desiring proficiency assessment over this nbjective
should be given the Psychoeducational Checklist Report and the LD
pupil data essential to completion of the pupil placement report.

The teacher supervisor will compare a completed and recommended
pupil placement report using the Psychoeducational Checklist Report
with the student's placement recommendations. The student should
attain the 90 percent level of proficiency for this objective.
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Performance Objective 5

NAME DATE

_ The student must attain the 90 percent level of proficiency on the
following test over the knowledge of the necessary information that
should be collected in assessing progress for LD pupils:

A. Ten Item True-False Test (Place circle around correct response.)

T F 1. The teacher should keep a daily work sample for each curriculum
area in the pupil's habilitation program. o

T F 2. The teacher should keep anecdotal records of the pupil's
unusual behaviors and experiences.

T F 3. The teacher should not have the results of the psychological
and medical evaluations available as teaching tools for use
in his room.

T F 4. The teacher should give only a brief summary of the pupil's
progress in letter grade form to parents.

T F 5. The teacher should determine if the pupil has attained the
objectives of instruction.

T F 6. The teacher will need to keep accurate records of pupil --
progress in basic skill areas for the purpose of scheduling
the pupil into the best therapeutic treatment program.

T F 7. The affective area of behavior such as the self-concept is
not important in assessing pupil progress.

T F 8. The teacher should know the potential and expected outcomes
for all pupils before she can determine when habilitation is
completed.

T F 9. The teacher should use standardized and diagnostic tests in
evaluation of pupil progress on a regular scheduled basis
throughout the year.

T F 10. The pupil's progress should be evaluated by the educational
diagnostician rather than the teacher.
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B.

BN —

Ten Item Matching Test on'Assessing Pupil Progress (Place correct
number of response in the blank before the matching statement.)

Social Adjustment 6. Pupil Profile
Parent Conferences 7. Habilitation Status
Parent Interviews 8. Self Concept

Daily Work 9. Diagnostic Tests
Wall Charts 10. Achievement Tests

A standardized measure of pupil achievement in basic skill areas. .

A magon.

The relationship between peers in the special classroom.

A standardized measure that identifies specific types of errors in

S

SE————

Suwmameigpany

———

pupil academic performance.

Counseling with parents,

Vineland Social Maturity information.
The pupil's evaluation of his own characteristics and behavior.
The lessons assigned each pupil on a daily basis.

The ability to pinpoint the exact location of the pupil in the
treatment program.

Publishing pupil accomplishments,

Utilization of all information available to develop individual
pupil programs,

Ten Item Short Answer Test (Write the correct response to each question;)

~The gathering of data about a pupil for the purpose of developing an

individualized therapeutic program of instruction is called

The assessment of a pupil's progress to determine his status in the
habilitation of LD is called .

Reading progress is best determined by careful determination of status
from use of and

The pupil who sees himself as a non-reader will require counseling
to improve his before he will learn to read.

A pupil’'s behavior is important in three areas-- ,
psychomotor and affective to correctly determine his progress.

The pupil will best profit from an__ _
curriculum program designed to meet his learninj needs.
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7. The pupil is considered to be habilitated when he has realized his
full and can function in the regular classroom.

8. The pupil will néed“accurate records of progress in

for best planning of an individual ‘instruction if he is unable to
work long division.

9. It is important to make a fast and accurate way of keeping pupi}
records because of the involved in this activity.

10. The materials assembled regarding the prcgress of pupils in a

habilitation program should allow the committee to assess the pupil's
progress for best pupil__ .

v -y
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Performance Objective 5

The student must attain the 90 percent level of proficiency on the
following test over the knowledge of the necessary information that
should be collected in assessing progress for Lu pupils:

A. Ten Item True-False Test (Place circle around correct response.)

T) F 1.

O foe
1 (£)s.

T (FJ 4.
N
G/' F 5.
T F 6
ToF 7
T F 8
(T) F 9
T (EAo.

The teacher should keep a daily work sample for each curriculum
area in the pupil's habilitation program.

The teacher should keep anecdotal records of the pupil’'s
unusual behaviors and experiences,

The teacher should not have the results of the psychological
and medical evaluations available as teaching tools for use
in his room.

The teacher -should give only a brief summary of the pupil's
progress in letter grade form to parents.

The teacher should determine if the pupil has attained the
objectives of instruction.

The teacher will need to keep accurate records of pupil
progress in basic skill areas for the purpose of scheduling
the pupil into the best therapeutic treatment program.

The affective arca nf behavior such as the self-concept is
not important in 2ssessing pupil rroaress,

The teacher should know the potential and expec*ted outcomes
for all pupils before she can determine when habilitation is
completed.

The teacher should use standardized and diagnostic tests in
evaluation of pupil progress on a regular scheduled basis
throughout the year.

The pupil's progress should be evaluated by the educational
diagnostician rather than the teacher.
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B. Ten Item Matching Test on Assessing Pupil Progress (Place correct
number of response in the blank before the matching statement.)

1. Social Adjustment 6. Pupil Profile
2. Parent Conferences 7. Habilitation Status
3. Parent Interviews 8. Self Concept
4. Daily Work 9. Diagnostic Tests
5. Wall Charts 10. Achievement Tests
10 A standardized measure of pupil achievement in basic skill areas.

A
The relationship between peers in the special classroom.

|

W0

A standardized measure that identifies specific types of errors in
pupil academic performance.

|

N

Counseling with parents.

|

L7

Vineland Social Maturity information.

|

The pupil's evaluation of his own characteristics and behavior.

00

The lessons assigned each pupil on a daily basis.

H

|

~3

The ability to pinpoint the exact location of the pupil in the
treatment program.

(3]

Publishing pupil accomplishments.

(<)}

Utilization of al: information available to develop individual
pupil programs.

Ten Item Short Answer Test (Write the correct response to each question.)

(o)

1. The gathering of data about a pupil for the purpose of developing an
individualized therapeutic program of.instruction is called staffing .

2. The assessment of a pupil's progress to determine his status in the
habilitation of LD is called evaluation .

3. Reading progress is best determined by careful determination of status
from use of diagnostic and achievement tests .

4, The pupil who sees himself as a non-reader will require counseling
to improve his self-image before he will learn to read.

5. A pupil's behavior is important in three areas-- Tgognitive ’
psychomotor and affective to correctly determine his progress.

6. The pupil will hest profit from an individual
curriculum program designed to meet his learning needs.
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7. The pupil is considered to be habilitated when he has realized his
full__potential a.d can function in the regular classroom,

8. The pupil will reed accurate records of progress in  arithmetic
for best planning of an individual instruction if he Ts urable to
work long division.

9. It is important to make 2 fast and accurate way »f keeping pupil
records beczuse of the _work _ involved in this activity,

10. The materials assembled regarding the progress of pupils in a
habilitation program should allow the committee to assess the pupil's
progress for best pupil __ placement
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Performance Objective 6
NAME UATE PUBLIC INVOLVED

The student must attain 100 percent proficiency as evaluated on this
standard checksheet for conveying information about LD pupils.

YES KO

1. Did the teacher utilize a standcard report form to summarize
information for parent conferences?

2. Does the teacher use a method of presenting information in
a form that is readily understood by all publics concerned
with the LD child?

3. Will the teacher be able to use the same report forms for
giving of information about the LD pupil's progress to the
pupil himself? '

4. 1Is the information provided in a form that can be used in the
LD pupil's permanent record folder?

5. 1Is the information anpropriate for submission to the schoo!
administration for use in the program?

6. Will it be possible from the report form used to pinpoint
the pupil's present progress in his habilitation program?

7. Will it be possible from the report form used to specify
the pupil's specific habilitation needs before he has attained
his potential?

8. Are the records of LD pupils easily transcribed to the informa-
ton report form?

9. Is the process of providing pupil information simple, complete
and appropriate within the time the teacher has availabie?

10. Do the report forms used for providing information about the
LD child really communicate?
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